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IITRODUCTION 
College years are a period ot intellectual growth and develop-
ment for an individual, a learning experience, a cbance to mature and 
grow into an adult better prepared to meet the competitive world of 
today. It is an opportunity to become more ful:cy aware of specific 
academic areas. This outlook could be called the idealism of what a 
college education can mean to the student. How much benefit a student 
receives from this opportunity is a matter of individual differences, 
but whether this opportunity is taken advantage of wisely or unwisely 
is a matter for speculation. The time is soon reached when the student 
must move from college into the world of employment. For some this 
time arrives sooner than for others. This brings up the question of 
whether the individual is ready to make a smooth transition from college 
into employment. Some students are ready, others are not. 
"Colleges and universities can no longer feel that they have 
satisfied their obligation to a student merely by granting him a 
degree upon the completion of 120 semester hours of study. If the 
college is concerned with the whole student, then it is most certainly 
concerned with his occupational planning while he is in college and 
with his occupational success after he leaves college."1 In this 
statement Dr. Arbuckle has been pointed and forceful in expressing 
what is becoming an increasing concern for more and improved career 
guidance. That there is an important career guidance need to be met 
within the collegiate scene, will be emphasized by investigating more 
clo&e:cy this need, the theory behind occupational choice, what is being 
done, and what can be done to provide the necessary vocational assistance. 
-5· 
In a business college, 11ke the College of Business 
Administration, the student has, at 1east to some extent, committed 
his :f'u.ture to going into the business wor1d in some capacity. However, 
even if one were to 11mit career choices to the business fie1d, there 
are ID8.1lY varying choices that one coul.d make. That ID8.1lY students enter 
a business college with no more definite p1ans· other than to say that 
they have au interest in business, is underscored in the many counse1ing 
sessions he1d with them. The impression gained, therefore, in working 
with business co11ege students is that au important aspect of the 
counse1ing needs expressed by them is specifically the need for career 
guidance. 
If, as it appears empirically, career guidance is au important 
aspect of the overall college, educational-counseling picture, then 
to de1ve into both the need, how it is manifested,· and how it may, best 
be met, are points which should be considered at length. In surveying 
the literature on occupational choice and career guidance, much can be 
found of significance that has a1read;y been done, and much that still 
must be done. Both the theory concerning how occupational choice takes 
place and what factors influence the individual's ultimate decision and 
the practica1 means avai1able to assist the student in making a 
rea1istic choice are matters worthy of :f'u.rther investigation. 
In the following pages counse1ing literature is surveyed, 
and included in this review is a condensation of the more noteworthy 
theories of occupational choice and a summary of methods being used 
by colleges in the Un1 ted States to promote career guidance. A 
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survey of C .B.A. student's thoughts and experiences on the question ot 
career choice will help to highlight important aspects ot career 
guidance needs. This survey is based upon responses received to a 
questionnaire sent to a cross section ot the 1961 Senior Class. 
In conclusion a career guidance program tor the College of 
Business Administration will be discussed. As part ot the program, 
the role ot informed sources, including career literature and Career 
Sem.iDars, will be stressed. As a helpful instrument to use in this 
career guidance program a 'Career Self-Help Inventory' will be presented. 
Its use as a means to assist the student in structuring his self-
analysis and career analysis will demonstrate how such an inventory 
can prepare the way for a student's participation in the Career 
Seminars. 
-1~ 
REVIEW OF THE LITERU'URE 
Maey may consider coUDSeling and especially the area of 
vocational guidance to be a profession dependent heavily on "common 
sense" and drawing upon procedures empirically derived. However 
important common sense and empiricism may be to career coUDSeling aDd 
guidance, they are by no means the basis for all that is done aDd can be 
done in this area. There are theoretical approaches to the question of 
occupational choice, and study"ing the theories aDd the possible 
applications can bave meaning in the development and maintenance of 
career guidance programs on the college level. Reviewing the theory 
will show just hov complicated the process may be for an individual 
attempting to arrive at a career decision. Many factors, including 
environmental and hereditary 1 personal, social, aDd economic can be 
found which can and will effect career decisions and the degree of 
success at arriving at realistic occupational choices. 
Of' the theories existant, one of the more elaborate ones, and 
one (as will be seen further along) that is adaptable for actual use in 
a career guidance program, is a "general theory" formulated by Eli 
Ginzberg aDd Associates. concerned with the area of' employment aDd 
vocational problems, the authors • "years of research in occupational 
choice, and a still longer period of' investigation in the economics of' 
human resources"2 led to the planning aDd carrying out of' actual 
research in this area. Financed by the Rockefeller Foundation aDd the 
Columbia University Council for Research in the Social Sciences, their 
investigation led to the formulation of a theory of' occupational 
decision making. 
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Ginzberg et al in their theory divide the process of occu-
patioaal decision-making into three distinct periods: 
l. "The period during which the individual makes what can 
be described as a fantasy choice." 
2. "The period during which he is making a tentative 
choice." 
3· "The period when he makes a realistic choice. "3 
Chronological points in a person's developmental years are then related 
directzy to these periods. "Fantasy choice" coincides with the latency 
period of a child between the ages of six and eleven. "Tentative 
choice" begins in earzy adolescence and continues through late ado-
lescence, approximately eleven to eighteen or nineteen years of age. 
The final period, "realistic choice," occurs in earzy adulthood or 
later. This is the period most college students are in during their 
four years, and it is for this reason that this period will be discussed 
more extensively than the earlier two. 
The authors touch onzy lightly on the first period, describing 
it as a period in which attention is applied to things of the moment, 
without too much consideration for the future except in terms of 
fanciful play-like activities, or thoughts along a grandiose, spec-
tacular or adventuresome note. "We use the term 'fantasy choice ' 
to stress the nature of the process rather than the specific occu-
pationa that children select. The fantasy element grows out of the 
inability of children. to introduce tae.· relation between means and ends 
into their thinking about the future - that is, to engage in rational 
considerations, without which they cannot establish or realize 
appropriate goals in the future ... 4 There is no objectivity to the 
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child's evaluation of himself and his future role at this point. 
The second period, "tentative choice," is the period during 
which most young people will first cane into contact with vocational 
guidance and counseling in school. MUch of the research and literature 
on guidance techniques deals with the age group comprising this period. 
Ginzberg divides this period into four stages: the "interest stage," 
"capacity stage," "value stage," and "transition stage." The first or 
"interest stage" (generally considered to be from eleven to twelve) is 
that point at which the individual's choice of occupation is made 
primarily in terms of his likes and interests. It was found that no 
real alternative choices exist at this time and if the adolescent is 
pressed to give an alternative, it is usually given in vague terms, 
although seldom will it be a fantasy choice. In second or "capacity 
stage" (from thirteen to fourteen) "the individual becomes more and 
more aware of the necessity to introduce realistic elements into his 
considerations. He begins to consider his capacities objectively and 
tor the first time to become aware of external factors -- different 
occupations, different returns, and different preparation and 
training. "5 
The "value stage", the third stage covering approximately 
the ages fifteen to sixteen, "is characterized by the adolescent's 
attempt to find a place for himself. in society ••••• he realizes 
that considerations of either subjective or objective factors alone 
are not enough. The a~olescent recognizes that he must synthesize 
many elements: what he would like to do; what he is able to do in 
terms of his capacities; what the reality situation will allow him 
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to do; and how he will be rewarded by society if he embarks upon a 
particular career."6 "Considerations ot capacity play a larger role in 
this stage than before, but the outstanding characteristic of the stage 
is the emphasis on goals and values, n7 an emphasis which increases the 
range of factors considered by the adolescent. It is at this point 
that a person will begin to consider occupational choice in terms of a 
life plan. 
The last stage during the period of "tentative choice" is one 
of "transition." It occurs usually at the age of seventeen, and is the 
point at the end of high school when the student looks forward to either 
work or college. Ginzberg describes it as the period when the student 
is confronted with imminent change, when his approach shifts from 
predominantly subjective factors (interests, capacities and values) to 
reality conditions slated to play a significant part in a final choice. 
This stage is described as a crucial one in which the students begin 
to look more to "key persons" for help in "mediating between them-
selves and the reality which is still largely unknown to them. "8 At 
this stage less dependence exists on the parents telling the indi-
vidual wbat to do. Generally speaking, it is at this point in the 
person's development that he will be entering college. 
The student in college, therefore, is considered by Ginzberg 
to be for the most part in the "realistic choice" period. This is the 
period that college guidance counselors would therefore be most 
concerned with in terms of career guidance. The period is divided 
into three stages; 1. "exploration", 2. "crystallization", and 
3. "specification." The "exploration" stage is characterized by the 
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college student who is attempting to acquire necessary experience so as 
to be able to resolve his thoughts concerning a career. Acquiring 
knowledge appropriate to making an occupational choice requires that the 
student explore various subject areas, talk with informed persons about 
vocational matters, and in general seek out all pertinent information 
through the use of guidance literature and career conferences. "The 
deliberateness and concern with which the college freshman group are 
exploring the various aspects of their choice arises out of several 
facts. Many are still undecided between strong interests; others have 
real doubts whether they possess the capacities to succeed in the field 
of their special interest; and almost all are conscious of their limited 
knowledge of the world - the actual work entailed in an occupation; 
the hurdles in preparing for it; and the probable rewards from it. !9 
This "exploration" stage will be scrutinized and discussed more 
closely further on, since understanding its significance in relation to 
any career guidance program is crucial. 
Following this first stage is the "crystallization" stage. 
Occuring usuallY at least by the junior-senior year in college, it is 
the time when the student takes stock of all his findinge and assesses 
the factors involved in arriving at an occupational choice. This 
stage is the one in which the individual is finallY able to conDnit 
himself to some career area, to synthesize the many factors, internal 
and external, that have relevance to the making of a decision. This 
stage leads then into the final stage, "specification," in which the 
individual is ready to confine himself to a relatively narrow field 
within his chosen vocational area. When this point is reached, any 
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deflection from the chosen course is more stronglY resisted than before, 
and there is less possibility of a change in career choice. 
This general theory presented by Ginzberg defines rather 
definitelY the chronology of occupational choice. It is important to 
note, as Ginzberg does, that consideration must be given to the question 
of individual differences. Bot all students starting college have 
entered the point in their development where they are embarking upon 
the period of "realistic choice." Sane may still need extensive 
evaluation of personal characteristics and aptitudes before they are 
ready to make a choice. on the other hand, others may have fairlY 
conclusive ideas of what they are heading for vocationallY. These 
differences must be understood, because the value of this theory lies 
in its use as a guide for developing a flexible career guidance program, 
and not as a bard and fast rule applicable to everyone commencing his 
college education. Rote should be made at this time that when a 
prototype career guidance program is discussed in the following pages, 
a broader meaning and significance will be given to the "exploration 
stage" than Ginzberg seems to want to give it. 
This theory and an adaptation of the "realistic choice" 
period to an actual career guidance program within the business 
college environment will be the main consideration of this thesis. 
However, even though it is emphasized, Ginzberg's theory is not 
the onlY one that should be evaluated. Hoppock in his analYsis of 
vocational guidancelO mentions and quotes from many of the present 
theories of occupational decision making. Many different approaches 
are considered in relation to the how's and why's of vocational 
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choice. Depending on the field of the researcher, the economic, social 
psychological, or educational aspect is em:pqasized more than any others 
as having the significant part to play in the direction a person takes 
in determining his ultimate career. 
Some representative examples of what bas been theorized in 
this realm include the following. Considering the socio-economic 
determinant, Beilin suggests that "many persons in the lower socio• 
economic groups are aware of the difficulties in climbing the vo-
cational ladder and choose occupations that do not involve many 
ditticulties."ll This can be considered the environmental approach 
and emphasizes the individual's place in society as a basic determinant 
ot career aspiration. 
A more extreme theory with a psychoanalytic point of view 
is Brill's who suggests that "the normal individual needs no advice 
or suggestion in the selection of a vocation, he usually senses best 
what activity to follow •••• "12 He would explain a person's interest 
in surgery or in meat cutting as the sublimation of sadistic impulses 
tor useful purposes. He interprets the choice as coming from an 
unconscious desire or impulse that acts to drive the individual on 
without the latter realizing the true causal relationship or what 
inner needs are being satisfied. This is a tar cry from the edu-
cator's understanding of the process where vocational choice is a 
synthesis of the person's known aptitudes .and achievements in 
relation to his interests aDd the known career requirements. 
In a less ext;reme way than Brill, Forer explains occu-
pational choicct as "an expre.ae~ of (the) balie personality 
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organization" of the individual where the latter is out to "satisfy 
13 " basic needs." He sees the selection of a career as the culmi-
nation of the individual's unique psychological development." What 
could be called the need theory ot vocational choice is thus rep-
resented here. 
The most elaborate representation of this need theory can be 
found in the work of' Super.l4 He discusses vocational development in 
terms of' "developing and implementing a self concept," which is 
analagous to meeting the inner needs manifest in every individual. 
Super considers the holding and adJusting to a Job by a person as a 
process at finding out various basic points of' fact, including: 
whether the job permits the individual to play the type role he wants 
to play; whether this role is compatible with his self-concept; and 
Just how well a~ unforeseen elements that may occur can be assim-
ila~ed into the self or modified to suit the self. overall, this 
means a testing by the individual ot his self-concept against reality, 
and discovering whether he can live up to the picture held of himself. 
Hoppockl5 ~~ his discussion of Super's theory considers the self-
concept to be broadlY definable in terms of' "all the needs that a 
person perceives and feels and seeks to meet through his choice of 
an occupation.n Heeds, therefore, are considered by many to be a 
strong factor in the vocational picture. 
By stUdying and applYing some of the more worthy aspects 
of the research available on vocational choice, a strong conceptual 
framework can be created for better implementing and improving 
upon existent career guidance programs. Theory can be used to help 
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develop effective means of guidance along the lines of Grumer 's 
definition of vocational guidance: " ••• the process of assisting an 
individual to understand his own attitudes, emotional needs, and 
capacities as they relate to vocational plailDing and to help him 
relate ~ to labor market conditions and the demands of specific 
occupations, in order that he may make the most adequate personal, 
vocational adjustment ••• "*16 What can be implied from this defi-
nition and based on what many of the counselors and researchers in 
the field of vocational guidance say, is the fact that there is a 
need for electicism in working With an individual's problems 
concerning occupational choice. As both Ginzberg in his theory 
and Grumer in his definition emphasize, it is important that the 
individual find out more about both himself, and the world about 
him. Areas of investigation that may assist one in arriving at a 
career decision include self-evaluation through interpretation of 
aptitude and interest tests; an understanding of the economic and 
social order surrounding a possible vocational choice; career 
opportunities actuallY available; schooling required; ease of 
entrance into the area; ethnic, race or sex restrictions; and 
others. Boppock is one expert who stresses the importance of being 
broadlY based when involved in vocational guidance. There is no 
pat answer to the problem of how to provide the best counseling 
assistance, but certainlY the whole picture and not just parts 
of the whole should be considered. 
* Underlines are used lor emphasis. 
-16-
CAREER GUIDANCE IR THE COLlEGES 
With the short review of some of the theory involved, it is 
now important to look more closelY at just what some of the colleges 
and universities are doing to promote career decision making among 
their student body. A sampling of some of the techniques used will 
show just how some schools have attempted to provide the necessary 
guidance. There are many different approaches used and combinations 
thereof, and some of these include: courses in career orientation; 
individual counseling; special career guidance libraries containing 
career information; booklets describing the how to's of better 
vocational preparation; and others. 
One approach used by Union College in Schenectady, New York, 
involves the use of a sixteen page pamphlet entitled The Ri§ht Job and 
You = Success, which is distributed to each incoming freshman. The 
pamphlet is an attempt to start the student thinking along possible 
career lines from the start of his college days. It provides a basis 
for the student to investigate vocational opportunities while in college, 
starting in the freshman year to read about occupations and keep a 
notebook on information obtained via this independent research. Union's 
placement library is one of the highlY recommended sources of general 
literature and company publications dealing with careers. Selection of 
courses to fit "vocational aspirations as well as cultural values and 
general education" is recommended. Testing, consulting faculty and 
counselors, talking with men in various careers, and obtaining 
experience through summer jobs in specific career areas are all highlY 
stressed to the student. 
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The process of investigation begun in the freshman year is 
continued through the sophomore year when the student is expected to 
begin to narrow down his career choices, so that by the junior year he 
can begin to attend specific placement conferences. This activity is 
then brought to a head in the senior year when the student registers 
with the placement service, prepares resumes, seeks out recommendations, 
and begins the actual interviewing for specific positions with companies. 
Throughout this pamphlet continual self analysis is stressed and this 
study by the individual of his qualifications, inorder to be effective, 
usually will require the assistance of the guidance office. The 
usefulness of a pamphlet like this one depends heavily, therefore, on 
the background of the student and his capabilities to analyze himself, 
and also on the amount of consultive aid that the guidance offices 
can provide. The author, in discussing his work1 admits that "though 
it is helpful by itself ••• it is most so when supplemented by 
lectures or personal counseling."l7 
Certainly the latter, lectures and personal counseling, are 
used by colleges in varying degrees to assist the student in preparing 
for and locating a career area. At Boston University's Junior 
College, now called the College of Basic Studies, a course has been 
developed which provides for an integrated introductory psychology 
course-personpel program arrangement in which the student learns 
about human personality and concomitantly obtains insights into his 
own personality. The professors in this course act also in the role 
of counselor for the individual student, giving the student in this 
atmosphere an opportunity to gain lalowledge about himself and his 
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relationship to the world about him (again stressing the importance 
of self'-aDaly'sis, a recurrent emphasis in career counseling.) 
Specifically, the counselor becanes familiar with the student through 
contact in the classroom, and the student likewise gets to know that 
person to whan he may go f'or counseling and guidance. The approach 
used includes textbook study, lectures, group guidance classes, small 
group meetiDga, and the individual counseling whenever the student 
f'eels in need of' it. Beginning with a broad orientation into psy-
chology: and the principles of behavior, learning, and personality, 
the emphasis in the course then shifts to the application of' these 
principles to self-analysis and self-understanding. The latter then 
leads directl7 into educational and vocational planning. Individual 
differences and the study of aptitudes and interests are stressed 
as important in making f'inal determ.i.Dations of educational and 
career areas to be pursued.18 
The Boston University College of' Basic Studies program is 
one of' the more ambitious programs of' its kind concerned with 
educational and vocational planning. In the career guidance f'ield, 
o~her schools also employ various f'orms of group-personal counseling 
techniques. At Brooklyn College, in their program administered by 
the placement of'f'ice, a halt-hour group orientation is held f'or all 
students interested in the services of the placement of'f'ice. This 
group meeting is a prerequisite f'or aey individual counseling or 
placement assistance given by the placement service, and it is 
strictly of' an inf'ormative nature. Discussed during the meeting 
are proceedures f'or aeeld.ng placement; the routine of' applying f'or 
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jobs; and the sources of counseling help and voeatiODal information. 
After the student attends this session, individual appointments are 
an:anged for those seeking personal assistance. Initially an hour 
is devoted to those seeking counseling on career opportunities and 
tulltime employment and a balf'-hour to those inquiring about part-
time work while in school. Although meeting a definite need, this 
service as outlined does not provide e·nough in the way of ass istanee 
to the student in his formative period. Placement is the end result 
of any adequate career guidance program, but to be effective, this 
placement muat be proceeded by a period of investigation on the 
student's part of himself' and the nature of careers available to him. 
The BrooklYD College program does not contain the inherent self-
analYsis feature so much an integral part of the College of Basic 
Studies program and the Union College approach. It does require, 
however, students 1n need of the placement office's assistance to 
first become better acquainted with the offerings of the office and 
just wbat is entailed in preparing tor and obtaining a career position.l9 
Other programs and studies have been and are being conducted 
along various lines of vocational orientation. Studies have been 
made on the collegiate level in the uses of filllls and field trips as 
a means to impart vocational information. One such study at 
Fairleigh Dickinson College tended to show "tbat students learn about 
occupations and jobs when vocational films and job visits followed by 
discussion are employed as prilar,r teach~ teehniques."20 Such an 
approach as this one will be of assistance to the student only if' it 
also includes self-evaluation and a discussion of the requirements of 
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various occupational areas and other pertinent career information. 
Too often the approach to career guidance seems to be the 
one described by Miller in his article "Teaching Occupations Using 
Films and Field Trips. "20 This does not seem to be the appropriate 
approach, since occupational and career information is not something 
to be taught to the individual, but is something that an individual 
should be encouraged to investigate on his own w1 th appropriate 
gu.idance assistance where needed. ADY clarification needed by the 
student can then be provided by either group or personal counseling 
and guidance. Because career choice is such an individual and 
personal matter, it should theret~ be treated as such, and not as 
something that can be "taught." Trying to teach vocations is a 
f'undulental mistake that laas been made in other colleges with the use 
of "Career courses," in which the student writes term papers and takes 
eDm1nations. Too often this becomes a task for the student, rather 
than an opportunity to discover more about himself and various careers 
of iaterest ~ !.!!· The depth of the approach and Just how much time 
is spent with career guidance should be dependant on the need of the 
specific individual. Some students may need to do an extensive self-
career analysis, whereas others may need OJily varying amounts of 
effort in this area. To force "career courses" on students who are 
fairly definite as to career choice is a case of offering assistance 
where none may be desired. On the other side of the problem, 
presenting a highly structured, classroom type course as the core 
of a "careers progr.am" is not meeting the needs of the students as 
individuals. The student must discover, with guidance assistance 
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when personally desired, that which is necessary inorder to arrive at 
a realistic and sound career decision. The review ot the literature 
just presented, cOD.Cerning both theory and practice, helps to put 
into better perspective sane ot the problems, needs, and suggested 
methods of approach concerning career guidance. In the following 
pages sane student caaments and opinions concerning their own career 
choice will be studied. Based on this and what has been covered in 
the last few pages, a means ot assisting the student to help himself 
will be discussed. 
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A SURVEY OF STUDEIIT CAREER CHOICE 
Bow that a review has been made of some ot the theory 
concerning career choice and an evaluation presented of representative 
approaches used by various colleges in providing vocational guidance to 
the students, the development ot a pilot career guidance program tor 
consideration at the College ot Business Administration will be 
discussed. Before embarking on axzy- such definitive program as this, 
however, it is deemed essential to inquire specifically into career 
matters at CBA. In order to receive some indication ot student 
experiences and observations concerning career choice, a survey ot the 
Seniors, Class of 1961, was undertaken. The Seniors were chosen because 
of their tour years ot college experience and the tact that most of 
them are in the market tor vocational placement. The questionnaire 
which was developed (Appendix I) was designed to aid the student in 
describing his state of career readiness and his observations 
concerning career preparation. By' cc:mrpiling the responses received, 
an interpretation of career guidance needs at CBA can be presented. 
Taking these observatiGDS into consideration, a guidance approach 
to careers can be developed which would assist presently enrolled 
students in their vocational preparation. 
The questionnaire was devised and then tested on fifty seniors 
in order to examine the ty-pe of responses that might be expected when 
a general distribution of the research instrument was made. The 
pilot study led to the development of the questionnaire shown in 
Appendix I. Among the points of information requested fran the 
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students were the following: Field of specialization; whether the 
individual had or had not decided OD a career; aDd the various aspects 
of his decision, including wbat prao:pted it, when it occurred, and 
any advice or suggestions as far as wbat the individual would like to 
see done in the area of career guidance for college students. The 
tabulated responses can be seen in Appendix I. Altogether, sixty-
seven (67) CBA seniors auwered the questionnaire out of a total of 
one hundred who received it. The Class totaled 168 students, aDd 
twenty five of these were included in the pilot survey and therefore 
not included in the fiDal survey. 
Those students who responded constituted 67tfo of the sample 
aDd 4otfo of the total in the class. As the tabulated responses 
indicate, the greatest number of the students do not make wbat they 
consider their career decision until at least the sophomore year in 
College. Of the 51 respondents who considered themselves to have 
made a career choice, 31 mentioned either the sophomore, junior, or 
senior year as the point at which this decision was formulated. Ten 
said that in high school they had made their choice. Sixteel). students 
said that as seniors they still bad made nc career decision. 
In an attempt to determine how this period of choice would 
coincide with wbat the senior might consider to be the ideal time to 
begin to make vocational plans, the following question was asked as a 
projective device: "At wbat time, in relation to his education, do 
you believe a student should begin to plan for a definite career?" 
(Question #10, part II). The answers given differ in some ways with 
·,:,f. 
wbat the student exper~encet. u the actua.l period of vocational 
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decision. OUt of a total of 62 responses, 34 individuals mentioned 
the sophomore-junior year period. Only two students mentioned the 
freshman year and one mentioned the senior year as the time for 
students to begin career planning.* These responses and the list of the 
actual career decision periods underline the weight given by these 
students to the middle years of college life in terms of career interest. 
A possible reason for this may be that by the sophomore year the typical 
student has had the opportunity to adjust to college and appears to be 
more receptive to career matters.** By the senior year the need to make 
a decision becomes crucial since graduation and employment in a job are 
imminent. What these students seem to be saying by their responses is 
that even though the decision may not came until the senior year or 
even later, the actual planning and thinking in terms of career 
possibilities should come much earlier. 
Appendix II contains some of the responses to questions eight, 
ten, and eleven. The student ws asked in eig}lt if he had "spoken 
with anyone especially qualified to render assistance •• (to him) •• in 
finding out about opportunities in various career areas?" Of the 
36 who said they had spoken to someone, 16 mentioned the Placement 
Service. Six said professors had given them assistance in learning 
* Whereas ll seniors said they had made their career decision in their 
fourth year, only one thinks this the time to begin planning for 
that decision. 
** It is significant to note that while this research was being 
conducted and evaluated, the Sophomore Class of 1964 formed an 
Academic Activities Committee whose prime function was the invest-
igation of and planning for career meetings with informed persons 
from business and industry. They expressed a very strong interest 
in increased career guidance and assistance. 
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about career opportunities, and e~even mentioned an informed source 
(individuU) outside of the university community from whom they 
received assistance. Only one mentioned conferring with a guidance 
counse~or on these matters . If vocational guidance is to be au 
iuteg~ part of the guidance counse~ing service at CBA, then 
certainly the program sho~d be imp~emeuted in such a way so as to 
accomodate the career guidance needs of more students . 
The question of whether the student really wants any career 
guidance and some of the forms of assistance that he desires is 
answered by comments given to question ten, part one, and question 
e~eveu. In ten the respondent is requested to disc~ose what he wo~d 
" ... advise .a student to do iuorder to decide on and prepare for a 
career?" With the use of this projective question it was surmised 
that the answers wo~d ref~ect the students' needs and their 
suggestions for ways in which they wo~d ~ike to have these needs 
met. In attempting to categorize these responses, three categories 
seem to emerge. These are "informed sources" (an individual outside 
of the university community who wo~d be ab~e to provide career 
information), "~iterature" (career pamphlets or books, trade papers, 
or any form of written material which co~d provide career 
information), and "se~f-a.naJ.ysisu (an individuU 's analysis of his 
aptitudes, interests, and achievements as a basis for career 
direction). Eleven respondents advised a student to seek inform-
ation from business personnel. Six made specific reference to the use of 
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career literature, and 20 made a direct reference to some means that 
could assist in an individual's seJ.1"-analysis.* 
Whereas question ten does not require the student to make 
any direct reference to college ~idance, eleven specifically asks 
"is there any assistance that ;you feel could have been provided by 
your college in helping you in choosing a career area? 11 Of 62 
responses, 45 were positive in expressing the desire for assistance 
from their college. For the most part the comments disclosed how the 
student thought his school might give him assistance toward making his 
career choice. This assistance included •king available to him 
"informed sources," and also more assistance from professors in the 
areas of interest. A desire for having more or better vocational 
guidance provided by the counselors was also mentioned numerous 
times. Of those who answered positively, the "form" of assistance 
desired by them was indicated in question twelve. As shown b;y the 
results, both persollal counseling and a group form of guidance are 
desired, with personal counseling being desired by one half of those 
students expressing an interest in guidance from their college. 
This questionnaire and the responses elicited indicates a 
definite desire among a good segment of CBA graduating students for 
career counseling during their four years. Because the number 
responding was a high percentage, the indication seems to be that 
a significant proportion of students queried had something to say 
*Some of these comments are presented in APPeidix n. 
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on this •tter of careers, aDd the cCDIII.ents made by maey of them are 
pointed in what is expressed. 
If the study were to show nothing else but the tact that the 
student (and the one who has been around tor tour years) has some 
decided feeltDga coacerniDg careers aDi the necessary preparation, it 
will have acca~~~>lished something. That there should be concern tor 
career guidance on the college level is evident by reference to the 
camaents. What can be done to assist in this area will be discussed 
in the following pages. 
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A CAREER GUIDAIICE PROGRAM 
A number of important factors continuallY appear as one studies 
aDd discusses matters concerning career choice and vocational guidance. 
Specifically, one ot these factors is the individual student's need to 
know and UD.derstand h~elf before being able to arrive at or even 
contemplate any kind of realistic career choice. A second factor, 
concanitant with this knowledge ot the self, is the student's need to 
know more about what careers are available and what a specific career 
involves, ie., qualificatiODS necessary, background required, nature 
of duties, etc. This knowledge ot the self aDd ot the career(s) in 
question, pl118 the factor of pertinent experience(s) which the ind-
ividual has bad, all go into making up the student's wealth ot infor-
mation tbat can lead to his realistic career choice. 
The role of the counselor is an important one in working With 
the student in this area of career guidance. Although the ultimate 
career choice must be of the student's own doing aDd most of the time 
and effort put into a~ extensive self-evaluation and career invest-
igation must be done individually, there are many means by which 
counseling aDd guidance, both group aDd individual, can add to the 
effectiveness of the process. There are already available at most 
colleges means of assisting the student, especially with the use of 
guidance test batteries including aptitude, interest aDd personality 
tests. These help to indicate an individual's relative merits in 
ma~ varied areas. The results of these tests are evaluated and 
discussed in a COUilSeling session aDd the individual can use the 
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interpretations to us 1st h1Diselt in a self-analysis. Also, 
various achievements and academic accomplishments may be discussed 
in conjunction with the test evaluation, and all of this will enable 
the student to obtain as cca:plete a picture of h1Diself as is possible. 
Ginzberg theorizes that much of an individual's consideration 
of aptitudes aDd interests has taken place during the latter stages 
of the "tentative choice" period before entrance into college and the 
ODSet of the "eXploration" stage. However, there is no doubt after 
talking with college students in cOUDSeling sessions and after 
observing saae of the responses to the QUestionnaire, that many of 
these students need to conside1 these personal aspects still further. 
Therefor~, although Ginzberg stresses the investigation of "all 
pertinent intonation through the use of guidance 11 terature and 
career coDterences" as the heart of the "exploration" stage, it does 
not seem inappropriate to continue to emphasize self-analysis 
during this stage. In adapting Ginzberg's theory to the creation 
of a college career guidance program, self-evaluation will be 
included as a definite part of the "exploration" stage in con-
~tion with the investigation of career information. The chart on 
page 31 shows graphical.)J just what this author includes in this 
stage of a college student's career choice pattern. The 
"exploration" stage is charted as being three-dimensional in nature. 
The dimensions include: 1. Self-evahlation; 2. Experiential; and 
3· Informed Sources. Each ot these dimensions plays a Dl8jor role 
in an individual's consideration of a career. Each dimension may 
be considered.by the student on hia own without anyone's 
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CHART I: CAREER DECISION 
THE PERIOD OF REALISTIC CHOICE:** 
S~GE I ----------------------------------------- -------------------------------------------s~GE I 
,_'W8 - -·· ....... -. .... - ..... 
" Personal Characteristics 
" Aptitudes* 
" Job and/or other 
EXPerience 
/ 
Vocational-Career Literature* 
/!Vocational-Monographs 
!Company. or Industry Literature 
Professional Association Literature 
Interests* 
" !Achievement* summer, l>ar~tlme 
work I 
I 
""" I 
""' / 
""" / 
S~GE II --------------------------------------- /-------~------•---~---------------------s~GE II 
/ANALYSIS OF EXPERIENCES 'I COUNSELnlG AS TO FINDINGS ~- NARROWING DOWN TO SPECIFIC I 
VOCATIONAL AREAS 
-S~GE III -----------------------------------------1 ''SPECIFICATIONn -----
----------------------------------------STAGE III 
-----------1 BECOMING SPECIFIC IN I CAREER CHOICE 
* Areas in which the CBA guidance staff can counsel and advise the individual student to enable h~ to make a better 
self-analysis and career preparation. 
** A graphic adaptation of Ginzberg's theory. See pages ll-13 for definitive description of this period. 
I 
w 
... 
assistance or guidance. However, many students may need help in 
organizing their approach. to any such. personal analysis involving 
an ultimate career decision. It is the guidance staff's duty, then, 
to provicll.e meana to assist a student in organiZing his thinking in 
terms of this personal-career analysis. In the following pages a 
prototype career guidance program will be discussed, both in terms 
of what needs to be iDcluded in the program aDd how what is needed 
may be included. 
The responses recorded in AppendiX II present concrete 
eDllq)les of the type of information aDd help the average college 
student is seeking. COIIIbining what these students express with what 
GiDzberg has theoriZed helps to underline the need for "exploration" 
by the student. The very term exploration implies in its meaning 
that it is the individual wbo must be personally investigating the 
career possibilities. It becomes the guidance staff's role, 
therefore, not to find means to spoon or force feed the student, 
but to provide within the students • enviroDment the necessaey means 
whereby the "exploration" may be individually undertaken. What ia 
needed to assist the student is a ~e or plaxmed approach Which 
can be employed by him in personally eval\Ulting his talents and 
various career opportunities. A guicie tor this purpose need be 
only general in nature and ita structure should present the 
individual with a key for inventorying the factors mentioned. The 
form this guide appears in is determined by the knowledge the 
typical student needs to accumulate about himself aDd the various 
careers. 
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Applying Ginzberg's theor,y and taking into consideration 
the expressed student neecls, a six page form was prepared tor use by 
the students as a guide.* Because ot the individual nature of its 
use by a student, this guide is termed the Career Self-Help 
Inventor,. Evecy person expressing a need to understand more about 
himself' and career areas can use this Inventor, for directive 
assistance. The Inventor, is divided into two main parts, "Exploration"-
Self-.Anallsis and "Exploration"-Career .Ana]Jsis. The first part 
is used by the student in his apprcach to the first two dimensions of 
a realistic career choice discussed previaaaly, while the second part 
is adapted for use in investigating intormed sources (career lit-
erature). Rather than being spoon ted, the ambitious student is 
encouraged herein to strike out on his own, with suggestions of how 
and where he can receive assistance that he may deem necessary. 
The guidance office, career literature, and career seminars are 
mentioned in the Inventory as sources ot this assistance. 
In using the Inventory, a student may request aid from the 
guidance staff, and it this occurs the latter must be prepared to 
meet the request(s). In attempting a self-analysis using Part I 
of the Inventor,, a student may find it helpful to discuss the 
guidance tests given to him in his freshman year, thus learning 
more about his aptitudes and interests and how they can relate to 
a career decision. It, after a discussion of these tests, further 
testing seems advisable, it can be provided through referral to 
* See AppeDdiX III, page 60 
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the University Ccnmaeling Service. Besides the discussion of 
aptitudes and interests, a review of the personal experiences and 
academic accomplishments that may effect career choice of the 
caunselee can be illuminated and discussed through the use of Part I. 
By working towards a better understanding of the "self'", the student 
can develop a self-concept with which to approach and evaluate 
careers. The requirements and demands of specific careers can then 
be personal.l1' compared to what the individual knows about himself. 
Part II ot the Inventory deals with the career analysis, 
and it can be expected that the student in search of information on 
careers will turn to the guidance statt for assistance. Requests 
will be made, and must be met, therefore, for career information. 
Because there are so ma~ vari~ career opportunities open to 
college students and so J118DY points and facts concerning each one 
of these, it is not feasible or even practical for the guidance 
,, 
counselor to be the prime resource person for all this information. 
There Dl\18t therefore be available within the guidance program 
informed sources towards which the i.Ddividual may turn for the 
necessary assistance. Two of these sources are: 1. Vocational 
guidance literature; and 2. Primary sources, ie., men from 
business and industry capable ot discussing specific career areas 
with the students, and faculty who are representative of academic 
areas related to specific careers. 
The use of this Inventory at the College of Business 
Administration, or at ·~ other college, makes it necessary to have 
these informed sources available tor reference use by the students. 
To provide these sources of information, the guidance staff must 
develop a Career Library and a series of Career Seminars. Also, 
the faculty must be encouraged to be available for group and 
individual student counseling in the area each faculty member is 
expert in. The Library should include pertinent career literat'!ll'e 
ot the type listed in Appendix IV 1 while the Seminars are a means 
of presenting businessmen as career information sources. Without 
the above informed sources, the students' opportunity to benefit 
from expert knowledge will be decided~ limited. A basic Career 
Library should contain material that relates to the vocational 
areas most frequent~ ot interest to the students. Likewise, the 
Seminars should be concerned with the prime interests of a majority 
of the students. Specific individuals who may desire information 
about careers not related direct~ to business could be advised as 
to the availability and means of obtaining the career information 
they seek. The faculty, as academic advisors, can provide the 
students with an edueational-voeatioaal perspective within the 
farmer's respective fields ot specialization. This can assist in 
adjusting career possibilities to the academic program. A series 
of sophomore year conferences with faculty in the specific areas 
outlined in the catalog can initiate the students to the academic-
career opportunities available. Thus the faculty can become a 
valuable adjunct to a career guidance program administered by the 
counselors. 
The development ot the Library and a series of Seminars 
for the College of Business Adminiatration can be structured so 
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as to include areas relating to "The seven Business Fields of Special 
Stud(' as delineated in the College Catalog. The list of career areas 
under the "Seven Fields" is b;y nature a long one and contains maey 
which overlap and are interrelated. The titles of career literature 
that are available and would be suitable for inclusion in a Business 
Career Library are listed in Appendix IV. The Dictionarz of 
Occupational Titles,21 because of its concise descriptions of 
jobs and occupational areas, is also wor~ of inclusion in such a 
library. .Amons the "Seven Business Fields" 1 those of Accounting, 
FiDancial Management, Ruman Relatiou, and Marketing have numerous 
publications relating to the field. Dl Marketing for example, such 
areas as advertising, market research, salesmanship, merchalldising, 
aDd purchasing are discussed. Even more detailed iDf'ormation 
concerning specific positions as credit 118nager1 real estate broker, 
hotel manager 1 etc. are available and listed under a general 
heading in .APpendix IV. IDdustr;y approaches are also prevalent, ie., 
hotel industry, aircraft industry, petroleum industry, steel industry, 
etc., and this literature gives an overview of opportunities 
foUDd in these industries. The list in Appendix IV 1 inorder to be 
continual~ useful to the students, JBUBt be kept up to date, since 
additions 1 deletions 1 and revisions are constantly occurring as the 
publishers strive to keep the 118terial as recent in scope as 
possible. Most of the guidance publishers make arrangements with 
regular subscribers to their material in which aU new or revised 
printings are seDt, out oa &P,Proval. '!biB procedure helps the 
guidance counselor If,$. th the process of keeping the literature 
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current. Also several annodated bibliographies* are published which 
review recent publications in the career guidance field. Therefore, 
in terms of quantity and, in most cases, quality also, there is 
much that the student can use to better inform himself concerning a 
career choice. 
Although this literature will provide students with much 
needed information, the students • themselves desire more than just 
this. The additional exposure to informed sources mentioned by many 
respondents to the Questionnaire can be provided through the 
establishment of Career Seminars. The idea of the students having 
personal meetings with business and indus'try representatives is not 
a new one. At the College of Business Administration for many years 
a career Day has been held during which numerous meetings with various 
businessmen are arranged for the stslents. This type of guidance 
technique is used by many other colleges as the answer to a career 
guidance program. However 1 this Career Day type of program suffers 
from a number of deficiencies. First of all, it is held on one day, 
and although there may be representatives from as many as ten career 
areas, as was true of the 1961 Career Day at CBA, one individual can 
attend only two of these meetings. Because five of the meetings were 
*See bibliographY Of additional literature 
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offered the first hour and five the second,* thiS meant that a student 
desiring information concerning more than two of these areas would not 
be able to gain it. Also, depending at what time· the conferences were 
scheduled, a student interested in onq two conferences still might not 
be able to attend more than one of them if the7 both happened to be 
scheduled at the same hour. For these reasons, it is imperative in a 
Career Seminar program that each Seminar be offered on a separate da7 
with no confliction with other Seminars. This will permit a student, 
if he wants to, to attend every meet!l.ng. 
A second deficienc7 with Career D&7 is the fact that most 
often there is no prior preparation on the part of the students 
attending the conferences. A student may not be too sure what he wants 
as a career and may arbitrarily choose one or two conferences to attend. 
Too often this can mean that this individual and others like him go into 
a conference not having even an elementary knowledge of what is 
involved in the career. If too many students attend with this level 
of background, it means either of two things. One, the "speaker" bas 
to spend a portion of the hour giving out basic information readily 
obtainable fran written sources, or two, the "speaker" discusses the 
*The CBA career Day in 1961 had "speakers" fran the f'ollow!Dg ten 
areas: 1. Private Accounting; 2. Advertising; 3· Banking; 4. Business 
Economics and Statistics; and 5. Retailing (all held during the first 
hour) Following these, in a second hour of conferences, were speakers 
in the areas of: 1. Public Accounting; 2. Insurance; 3. Production and 
Personnel Management; 4. Sales Management; and 5· Data Processing 
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career under the presumption that his audience knows the basic points, 
and thus talks with less meaniDg to the students. Both of these 
deficiencies can be avoided by encouraging the student to use the 
Inventory and investigate vocatio:aal guidance Uterature prior to 
attendance at aD7 conference. 
Inorder to overcame these deficiencies of limited schedule, 
limited conference offerillgs, and lack of student preparation, the 
development of a career Seminar program including the use ot the Career 
Selt-Hel.f» Inventoq and the career Library is important. What the 
Inventory and Library are and bow they can be used has already' been 
discuaaed, so now it can be described how the Seminars can be 
incorporated into this guidance program to form the keystone to the 
arch of vocational guidance. The Seminara in the various career fields 
present an opportunity to the students to personally confer with a 
business-industry representative and a faculty representative from the 
academic area related to the career. Because of the knowledge and 
experience t~is businessman is offeriDg the students, he can be termed 
a Consultant and will be referred to as such tram hereon. The Facultl 
Representative can enlarge upon or add to whatever the Consultant 
discusses. Neither of these individuals, however, should be termed 
"speakers", since their roles will not be those of the "speakertt in 
the Career Day conference. Instead, they will be reference sources 
for the student. As such, they will be discussing a career~ the 
students, not speakiDg !£ them. The implementation of this approach 
will be highlighted below. 
Before undertaking a more complete discussion ot the content 
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ot one ot these Seminars, sane proeedural details are worth mentioning. 
First ot all, because the sole purpose ot the Seminar is tor enlarging 
upon student understanding ot careers, aDd because the students have 
had an opportunity tor prior investigation, it is necessary that the 
consultant have a good briefing as to what his role is to be. Inorder 
that the Consultant can know what he may be asked to discuss, the 
students expressing a desire to attend a specific Sem.:l.nar should submit 
questions that they would like the Consultant to consider. A summary 
of these questions can be sent in advance to the Consultant so that 
he has an idea ot the type ot points the students are interested in 
discussing. This provides a firm bind between Consultant and students 
even before they caae together. 
Depending on the size ot the group ot stude!lts who assemble 
tor a Seminar, it can be planned so that this experience is as 
personal as possible. Ideally, the consultant should become a part of 
the group, rather than being a lecturer before the group, and this 
ideal can be approached by engendering a question and answer atmos-
phere. With an attendance ot 20-25 students or less the Selli.Dar can 
be held in a roundtable atmosphere With all the participants seated in 
a circumferential manner.* This set-up can help foster the give and 
*Because the Consultant is be!iig invited on campus to talk w1 th 
students, a minimum ot at least five students should attend a Seminar. 
The actual number attending can be determined in advance by having 
all interested students express in writing their intention to attend. 
These arrangements can all be handled by the Guidance ott ice. 
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take that is desirable, as witnessed by Freshman Section Meetings held at 
the College of Business Administration in the Fall of 1961.* Although 
more than 25 students could attelld a specific Seminar 1 too large a group 
would tend to make it became more like a lecture or speech before an 
audience. 
Content of the Seminar, as alluded to earlier, will depend 
for the most part on what the students ask the Consultant. As stressed 
previously, the inquiries should be predicated on a prior investigation 
of the career. Students should know something about the qualifications 
necessary, academic and experiential background required, and the 
occupational duties before they take part in the Seminar. As an example 
of the k~nd of information that students could inquire about in advance 
of a Seminar, a reference to Ankers• Qpportunities inAccounttng22 is 
enlightening. A student who thinks he desires accounting as his career, 
but not really knowing too much about the field (except that debits 
and credits, balance sheets, and income statements are matters an 
accountant is concerned with), could become informed of just what kinds 
of accountants there are, their work, the opportunities available, and 
publications. Reference to the Contents page of Opportunities in 
* As part of the orientation program at CBA in the Fall of 1961, a 
pilot program consisting of four section meetings (approximately 20 
students to a section) was held. Loosely structured, these meetings 
were designed to give the new students the opportunity to ask questions 
and brillg up any matters of concern to them. These meetirJgs were 
informal in nature (not highly structured like a classroom situation), 
the guidance counselor became part of the group, and through these 
means some very pertinent things were discussed and bashed over by 
the participants. 
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Accounting gives an impression of the kind of information contained in 
·mazq of these monographs and other guidance publications (see page 43). 
A student reading this particular monograph can obtain a clear picture 
of the accounting field and the opportunities present therein. The 
information as outlined on page 43, if read by students prior to the 
Seminar on Accounting, would help create for them a better background 
enabling them to partake more intelligentlY of the discussion with the 
Consultant. 
If this .idea of prior investigation using career literature 
is adhered to, the Consultant's role will then be one of filling in 
and elaborating upon the more significant aspects of the career. 
Some probable points of elaboration, facilitating a deeper under-
standing of a career on the students • part, would include some of the 
following: 
1. What does it mean to be in the career under 
consideration? 
2. BegiJming opportunities and how these lead to 
diversified positions. within the field. The amount 
and kind of responsibility initiallY given to beginners. 
T;ypes of training often required above and beyond 
college, ie., on-the-Job or formal industrial classroom 
training. 
3. Types of companies or industrial areas in which the 
career has application. Are opportunities generallY 
available in mazq facets of the economy 1 or limited 
to highlY specialized areas within the economy. 
4. Merit and experience in a position - how much do these 
determine level of compensation and/or advancement. 
5. Does this career area have strong ties or inter-
relationships with other careers. 
-42-
1. DrRODl.JC'riOll •••••••••••••••••••••••••••••••••••••••••••••••••• 7 
The Difference Between Accountants and Bookkeepers ••• 
History ot Accounting ••• Fields of Ell;ployment ••• 
2. PERSOilL QUALIFI~IOIB ••••••••••••••••••••••••••••••••••••••16 
Aptitudes ••• Interests ••• PersoDal Cbaracteristics ••• ob-
Jective Tests 
3· EDtJCA.TIOI' ••••••••••••••••••••••••••••••••••••••••••••••••••••25 
Jligh School ••• college ••• Graduate Study in Accounting ••• 
Graduate Study ot Law ••• EveniDg Schools ••• Internship 
TraiDing 
4. PkTBWAY TO CPA CERTIFICATE •••••••••••••••••••••••••••••••••••36 
Educational Requirements ••• EXperience Requirements ••• 
The CPA Examination ••• Value at the CPA Certificate 
5· PUBLIC AOCOUITIIG ••••••••••••••••••••••••••••••••••••••••••••42 
PractitiODers ••• The PUblic Accountant's Work •• • statt 
Classifications and RespoDSibilities ••• staff Training ••• 
Opportunities 
6. PRIVATE AOCOOITIIG •••••••••••••••••••••••••••••••••••••••••••61 
Business Field ••• Bature of Work ••• Training Programs ••• 
Opportunities ••• Goverument Field ••• TeachiDg ProfessiOD 
7 • ~lOll •• • •••• • ••••• • • ••••••• • •. • ••••• • •. • •••••••• •·• •••• 82 
8. GEil'f'IIG STAR'l'li::D ••••••••••••••••••••••••••••••••••••••••••••••86 
M1li tary Service ••• Interviews ••• Application Letters ••• 
Personal Resumes ••• The First Few MODths 
9· ORGAR~IOIS OF THE P.ROF.ESSIOB ••••••••••••••••••••••••••••••99 
Proteasioul orgallisa..._. ••• Ailerican DlStitute of Certi-
fied Public Accountants ••• state Societiea ••• controllers 
Dlstitute of America ••• American Accounting Association 
••• Rational Association at Accountants 
BlBI.IOORAPBY' •••••••••••••••••••••••••••••••••••••••••••••••• 108 
Books ••• Articles in Professional PUblications ••• Pam-
phlets 
ACCOUITIIG SCHOOLS ••••••••••••••••••••••••••••••••••••••••••110 
DDl!:X •••••••••••••••••••••••••••••••••••••••••••••••••••••••117 
(Figt.U'e I) 
6. What aspects of the career, either positive or 
negative, seem to be especially worthy of note. 
These points by no means constitute a complete list of possible inquiries 
because the inquiries actuallY made will differ and vary according to 
the needs of the students, and what they desire to learn about the 
career. Becauae of the scope of a SemiDar, it is important that the 
Consultant be a person who is familiar with his career, not only in 
terms of its applicatiQDS to his particular compaDy, but also on a 
much wider scale. 
After the student has had the opportunity to assimilate and 
reflect upon what he bas discovered about himself and the career(s) of 
interest to him, a review and evaluation session can be held inorder 
that a critique can be made of the findiDgS. At this juncture aDy 
further individual or group counseliJl8 needs can be met through 
arrangement between the counselor and the individual. Same students, 
reaching this point, may be ready for the "crystallization" stage, 
for the assessment of persOD&l experience and findiDgs that have 
occurred. However, not every student can be expected to be ready to 
crystallize his thoughts at this time, nor should it be expected that 
everyone will be able to pull together what bas been discovered 
inorder to enter the stage of "specification." 
It is inevitable that same of the students will graduate 
without having crystallized or specified in terms of career choice. 
This fact, however, should not diminish the significance or impact 
a good career guidance program can have em college students. The 
aim of this program, as is the aim of aDy good vocational guidance 
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program, is to decrease the ranks ot the undecided individuals, and 
help those desiring assistance to make some realistic career decision. 
Inorder for this program to be successful as it evolves in a college, 
be it at the College of Business Administration or somewhere else, 
it must be maintained in a flexible manner so that the needs of the 
present students can be met most efficaciously. 
The career guidance program outlined in the preceding pages, 
including a career Library, career·aelf-llelp· Inventog,Career Seminars, 
and croup and personal counaelillg; with faculty and guidance 
counselors could be administered on a university-wide basis with 
probably even more· far reaching value and success • Sucb. a program 
would enccapass not Just one college, but all the colleges whose 
students, in varying degrees, would find a need being met through this 
service. With an all-universicy arrangement, business college 
students desiring career assistance in non-business areas and School 
of Education students desiring knowledge about career areas other 
than educational ones could find out more about their particular 
interests by seeking guidance .f'rom a centrally located "Career 
Guidance Office." Much duplication of effort would be avoided in 
this manner, and non-business students would have the same oppor-
tunities as business school students to take advantage of career 
literature concerning business and to attend Seminars devoted to 
business careers • Thia is a suggestion which could be implemented 
by conducting a pilot program at the College of Business Administration 
along the lines already described. It found successful, the program 
could then be enlarged upon and improved upop. for university-wide 
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CODSUDJption. It one were to speak in terms of an ideal program, this 
would seem to fit the bill. 
In summarizing the prototype program presented herein, the 
following review can put it in a nutshell. Students interested in 
guidance concernillg careers would be encouraged during section 
meetings to evaluate the self and various vocatioDS. The career Self-
Help Inventory would be distributed at these section meetings. Using 
this Inventory, the student could approach his ADalysis of himself 
and careers either with or without guidaDCe assistance. If' the 
student chose to receive counseling assistance, this would be in the 
form of' guidance test interpretation, discussion of' experiences and 
academic accomplishments, use of' the career Library for vocational 
information, conferences with faculty' advisors, and attendance at 
Career SemiDars. Depending on individual s~udent needs, this meaDS 
of' approach could be altered or repeated accordingly. The program 
and what it cODSists of' and what it can do for the individual student 
would be publisized so that all those interested in taking advantage 
of it would know of its availability. As shown earlier, indicatioDS 
are that the program would be used most extensively by the Sophomores, 
yet would be open to any student no matter what year he was in. 
The keystone of' the entire program is the Seminar, with the Inventory 
and faculty and counselor guidance preparing the student for part-
icipation in the Seminar(s). 
It bas been stated that "our higher education ••• is not 
fulfilling its responsibility if' it does not prepare us in a 
realistic manner to adjust to the world of' work. "24 The intro-
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spection and investigation taking place as a student partakes of this 
career guidance program should provide the necessary preparation for 
approaching occupatioDal placement with a rea;Listic outlook. It is 
at this point of a definitive choice and "specification" tbat a 
placement counselor can most advantageouslY begin to work with the 
individual. The problem then becomes one ot placement rather tban 
a career guidance problem. 
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APPENDICES 
APPENDIX I 
Lease Nad the following questio:~ an:l mark appropriately tho &nM!ier t.h.&.t bet£t tit.a 
:Nr situation or belief's on the uattero Make aJll personal collml8nts brief' and to 
~ pointo 
~ Sex: Male 64 : Femalel,_o 67 Subjects 
-49~ 
~ Veteran& Yes 18 # NoJt.<L.. If not a veteran, what is your draft st.atus?~-=-=.....,..---=·· 
~ Y.arltal Statuss Single 53; Married_ 14 (year or marriage) __ ...,..,==---o 
G Field or Specializationz Accounting 6 ; BiolOQ ; Chamistey ; Economics ' 
English= : Foreign Languages~-;General Business 43 ; Government ; ---===· 
Histoey : Management -4 : Marketing 11 : Mathematics ; Peys!cs ; 
Psychology ; SocioltlQ:= ~·' Other (speci.ty) - =- -=~ 
If you have decided, what career 1a o Have you decided on a career? Yes.l..L: No 16 • 
it?------------------------·------------------------------------0 
It undecided about a career, explain=--------------------
--------------------------·--------------------------------------------
Notes If you answered NO to . Nu111ber .i above, ignore questions 6 & ? and 
go on to Number So -
o It you have decided on a career, when in relation to your education did you make this 
decision? High School lO ; ~lleee-First year 3 • Second~~ l'hird 9 : 
Fourth 11_: Other (specify) ---L-------------------0 
o What prompted the above decision: Curriculum followed while at college {or courses 
\&ken) 22 ; Advice or parents or relatives 7 : Ease of entran~e into area 4 ._; 
Experience in area 12 ; other (specify) 25 
----------------------------------~ 
-------------------------------------· 
o Have you spoken with anyone espe(;ially qualified to render assistance to you 1n tindlnl 
out about opportunities in va.J•ious career areaat Yes 36 : No 30 o If' ''Yea• $ who was 
this persort and how did he ~sist you? '" =-
(See Appendix II) 
--------------------------------~~-------------------=-------------------0 
~ From what source have you sought or are you seeking assistance 1n ge·r..ting placed 
vocationally: BoUo Placement 41 ; College Placement Annual 12 : Career (tor 
the college man) 5 ; Emplo;ft.iit Agency 8 : Newspaper Want Ads_ll : 
Relative or friend 22 Pro1'essor-. 6 ; Other (speoit:y) 25 _......:::;. ____ _ 
--------~-=---------------=---& 
o What would you advise a student to do in order to decide on and prepare tor a career? 
(be specific) (See Appendix II) 
-----------·--------=-----------------------------------------------------------0 
At what t.imei in relation to his education, do you believe a student should begin to 
plan ror a definite career1 1. 62 total res onses of which 4 mention either the 
or key to letters see sophomore-junior year. 2. A-13; AB-1; B-2; BC-3; C-1 ; 
ottom of page two of CD-4; D-11; DE-0; E-1; • 
. uestionnaire) 
•:.~ 
""'& ... 
-50-. 
·o Ia t.hera U'JIY as:sistar~ce that you feel could have been provided by .Vt'l.ll" college in 
helping yc•u in choosing a caxeer li!rfia? {be specific) 
'Y:ES- 45 ...,. ~~~~- ll':atl 
---~-------·--=----===--~~~-------------------------------------· 
--------·--------~N~0~-~17~---------~(S~e~e~A~p~p==-=~=ix=.-~I~Il__ ____________ ,s~., 
o If your answer to the above i.s in the a.ffirmative, in what form would you have 
desired assistanct~'h (check cnly t.hose areas that itpply) 
ao) A classroom orientation in career opport.Wlitios and tho 
'background considered essential tor these areas a 17 
-l.L,.,.,. bo) Personal cow1seling and guidance as to c•pportWlit1eso 
5 
Co) A personal matter to be worked out by tt.e individual 
concerned .. 
ll do) Other (speciry )_.......,....,.._.......,. ___ ...,... __ _ 
o Put a l af~r the factor you believe to be moat important for g•lttina ahei.~.d in the 
world. Pll.t a 2 art.er the nu.t DtOst important, etc., t"o not weif~ht equall~ more 
than two factors. Check all five factors. 
--
Educaticn .. 145 ; Good luck..3,.2,2_; Intelligence l22 ; Hard work. 147 ; Pull_2_2=~·=" 
o How valuat·le do you believe your college education vill 'be to Y';,ur general well 
being in the tuture? (Put a l atter the ite111 toward wbich you think your &ducaUon 
will ahow the most value. Pllt a 2 after the next most. valuable l etc o Do not 
weigh equally more than two items" Check all six i t.ems o) 
Developmer.:t of character 161 ; Social and business prast.ige 223 ; 
Responsible citizenship ""1!1rr''7 Steadier employment 224 ; Hii'hei::-I'ncorne 168 ; 
Satisfaction of intellectual 'curiosity and pleasure_!,B4. " ---
o Do you presently have a .tull-t1Ir.e job waitillij for you arter you gradu-ateh 
Yes~~; ll'o....ll. It' "yes" e explain what type ot job it is aoo how ,you obtained it 
-------------=--·=-----------------~---0 
o If "no" to above. do you .2!:!!. any good prospects tor "'· !ull-tim•:! job att.er 
graduation? Yes_lL; No...J.2.o If yes., where did your leads ccnM .fr'Om? ___ m_,_ 
---------·----·--=-----" 
Thank you for your time and patience in filling out tt..i~ quf;lsti.:mnaireo 
Key to letters in Question lO. 
A- High School 
B- Freshman Year College 
C- Sophomore Year College 
D- JUnior Year College 
E- Senior Year College 
AB- Between High School & First Year College 
BC- Between Freshman Year & Sophomore Year 
CD- Between Sophomore Year & Junior Year 
DE- Between Junior Year and Senior Year 
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Boston 'University COLLEGE OF BUSINESS ADMINISTRATION 
CHARLES RIVER CAMPUS • 685 COMMONWEALTH A VENUB • BOSTON 15, MASSACHUSB'ITS 
As a senior at Boston University approaching commencement time, 
you have been selected to participate in a study being conducted through 
the Guidance Counseling DeparbDent. Because of the experience you have 
had during your four years in college 9 it is hoped that you will be able 
to answer the enclos.ed questionnaire candidly o 
The questionnaire is aimed at finding out your thoughts and 
experiences on the question of a career9 how one goes about discovering 
a career for himself 9 and how the actual position in the career area is 
obtainedo Your personal comments concerning this l'l2tter will help the 
school foster ways to assist students in their career planningo Results 
of this study tdll be available to you upon its completiono 
We need your assistance to make this survey of valueo Uill you 
please take a few minutes to answer the questions and return the 
questionnaire in the enclosed envelopee 
PLEASE RETURN THE CmiPLETED QUESTIONNAIRE WITHIN FIVE (5) DAYSo THANK YOU AG>\IN. 
Yours truly, 
Ross Nahrgang 
Guidance Counseling Deparbucnt 
Appendix II 
Selected Comments To Questions Rumber Eight, Ten And Eleven 
On The QueatioDDaire 
8. "Have you spoken with aeyone especially qualified to render 
assistance to you in finding out about opportunities in various 
career areas?" 
Respondent I 
1. 
2. 
3· 
6. 
8. 
13. 
15. 
16. 
21. 
23. 
26. 
31. 
Camnent 
"Pl8cement Service 11 
"Father explained business and opportunities. 
Investment Houses-explained opportunities and 
advantages of finance." 
"Placement Service" 
"Mr. Belsky - Computation Lab. He offered a job. 
His assistance was more in talking to me as though 
I were a programmer and not just a st\Jdent with a 
few courses." 
"Guidance Dept. in high school and counselor at 
Steven's explained what is needed and what I 
could qualify as." 
"B. U. Counseling Service. Not satisfied with 
service." 
"People working in that field." 
"Mr. Al Cross, IR-336E, suggests opportunities 
in Marine Insurance • " 
"Dean Kelley shared his familiarity in field with 
me on graduate program." 
"Professor Robert Dallas told me the advantages 
of' the business." 
"I have spoken to representatives of companies 
etc., but none were of' much interest in IffY 
chosen field." 
"Mr. Crawford at B.U. Placement Service assisted 
through various interviews." 
"Salesman in building and construction goods." 
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Respondent I 
32. 
33· 
37· 
38. 
39· 
4o. 
41. 
42. 
43. 
44. 
46. 
50. 
51. 
53· 
54. 
57. 
59· 
61. 
62. 
Comment 
"B.u. Placement Service - Good ideas but only ideas." 
"Dean of Men discussed my aims with me and encouraged 
me to pursue management. The Director of Placement 
arranged interviews of the kind he thought best 
according to my record and goals." 
"Professors by giving specific information about 
opportunities, job, and salaries." 
"College Placement Service" 
"Director of Placement" 
"Mr. Crawford at the Placement Office, by arranging 
job interviews." 
"Several people (friends of the family) who are in 
the field, showed me the varied opportunities." 
"Steve Crawford, B.U. Placement, and various 
people now connected with sales." 
"Professional men." 
"Various customer's men and stock brokers." 
"Professor Trowbridge gave me good preparation 
and job leads." 
"Mr. crawford; Placement counselor for seniors, 
counseling center, Mrs. Poole was my guidance 
counselor in the series of tests that the center 
gives you. Professor Ashton my curriculum 
chairnan during my four years in CBA.." 
"B. U. Placement, Guidance Counselor" 
"Stephen Crawford, B.U. Placement Service" 
"Mr. crawford" 
"MY brothers and father thru their experience 
were able to give me advice." 
"Head of Therapy Department at V .A. Hospital." 
"Mr. crawford by explaining the procedure and 
difficulties about a career in foreign trade." 
"Individuals engaged in this field" 
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Respondent I 
64. 
cooaent 
"Mr. Crawford at Placement arranged several 
interviews. Discussed different fields." 
"Parents and friends - people who have been in the 
field, teachers. 11 
10. "What would you advise a student to do in order to decide on and 
prepare for a career?" 
l. 
4. 
6. 
9· 
ll. 
12. 
13. 
16. 
18. 
"Find general area of interest (CIA or CBA) Only 
way to make final decision is to get experience in 
·a field." 
"Begin early in college to focus on a career. Once 
determined, work toward future employment." 
"Take courses in the field, outside reading, talk 
with people in the field, if possible, get a job 
in field of interest." 
"Subject himaelf to similar tests that I had and 
which BU presently administ.ers." 
"Go directly to many business seeking intormationj 
then consult your various professors concerning 
each type." 
"Speak to people in the field he is thinking of." 
"Read the College Placement Annual, career book; 
speak to one or more professors; have any further 
questions answered at Placement Service." 
"Became more familiar with actual position 
available to find out how they would suit the indivi-
dual's interests and personality." 
"Understand your aptitudes and the type of work you 
will find special enjoyment from." 
"Do your own searching and find out what it is you 
like yourself." 
"The important aspect is to ask yourself while 
deciding - Will I enjoy and be willing to work hard 
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Respondent # 
21. 
22. 
24. 
28. 
30. 
31. 
33. 
37. 
38. 
39· 
40. 
c .... t
iii aiid for the field I choose? Next, do I have 
the emotional and mental capacity for the field? 
Finally', do I have the financial (graduate school) 
means to prepare myself for ~ subsequent career?" 
"Talk to as many different people in different 
business during Frealman and Sophomore year." 
"Take a broad area of courses and see wbat interests 
him. Then follow through narrowing down to a field." 
"If it is not a profession (which a person can choose 
only by interest, ability etc.) I can't advise on 
choosing a career. If it is a profession the person 
must have interest, ability and soaetimes other 
factors that enter." 
"Follow his own interests, know what jobs are 
avai~ble and work toward that area." 
".Applied experience in various areas of interest." 
"Investigate the essential qualifications of all 
areas of interest. Register with placement with 
companies in your interest area." 
"»ecome informed as to opportunities available in 
many fields and the requirements." 
"Decide from courses in college and other expe-
rience what he is beat suited for. Then discuss 
his possible professions with men who could give 
him a real understanding of the nature of the 
work. (:BU Counseling S~rvice is an excellent aid 
for those who can't decide." 
"Determine major area of interest. Evaluate 
personal aptitudes. Study in area of compelling 
interest." 
"Talk to as many people as possible in different 
fields, read various Trade Egazines." 
"Consult your professors." 
"Find out about the career fraa a person engaged in 
that career what the job bas to offer and what are 
the disadvantages." 
"To read about and seek information on any field 
that one may be interested in." 
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Respondent I 
43. 
44. 
50. 
51. 
52. 
54. 
57· 
6o. 
61. 
coaaent 
"took into all possibilities and aspects of a 
field." 
"Read about variou. careers and decide which one he 
is best suited for and interested in." 
"He should decide on and prepare for a career on a 
basis of aptitude tests, interest tests, and through 
career opportunities in various fields." 
"Get as much counseliDg aid that he can and develop 
his interests to see if they can be turned into a 
profitable career." 
"Choose a wide variety of courses in college, then 
you can get the "feel" of many careers." 
"Take courses in the fields he thinks he would like 
to enter and then determine which interests him most 
and which he is beat qualified for." 
"Get as much information about the duties of a 
position before deciding." 
"Talking with Professor and persons in specific 
career fields.~ 
"Look at the various opportunities. Take varied 
courses and see where your interest lie. Then 
decide." 
"First of all I would suggest that the individual 
decide Just wbat he wants out of life, then fit a 
career to his wants and in conjunction with his 
abilities." 
"Talk to counselors about different careers and 
especially to anyone connected with the vocation." 
"Vocational guidauce tests and counseling." 
"Take guidauce prefereuce and aptitude tests. Read 
professional Journala to get additional aid." 
"Look carefully into fields he or she is considering. 
Talk to people. Take courses in the area to see if 
he or she has the correct idea of what it is all 
about, to see if he or she really enjoys it." 
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11. "Is there a~ assistance that you feel could bave been provided 
by your college in helping you in choosing a career area?" 
Respondent II 
3· 
4. 
8. 
10. 
12. 
20. 
21. 
22. 
26. 
27. 
29· 
cc:amaent 
"Yes, close assistance by an assigned vocational 
counselor." 
"Possibly more guidance in selection of courses." 
"I think there could bave been closer contact with 
the student in regard to his career planning. I 
realize this is difficult in a large school." 
"Detailed explanations on various types of business 
aDd industry showing opportunities, what is good, 
what is bad, etc." 
"Each school with closer relations with fields. It 
also helps for living education of current needs." 
"Yes. An introduction to the various types of 
courses and ways of gathering information on a 
particular career field." 
"Practical information about job opportunities." 
"Sincere teachers, definite scheduled meetings 
with more qualified guidance counselors. Teachers 
experienced in their major field." 
"Yes, personal counseling and guidance as to 
opportunities. •• 
"A more adequate advisory office. Sane one you 
could see even if you weren't in trouble with 
your grades." 
"More guidance assistance in aptitude. More 
specialized asBistance in the area in which I 
choose to enter." 
"Descriptions and talks with people in specific 
business areas. For example, bring an advertising 
man into an advertisillg class and have him level 
with us as to what the industry does." 
"Yes. A classroan orientation in career oppor-
tunities and the background essential for these 
areas." 
"Better counseling and guidance to students." 
-57-
Respondent I 
30. 
31. 
33· 
39· 
41. 
46. 
50. 
52. 
comment 
"I personally enJoyed the freedom offered in the 
general business program." 
"Yes those areas described below. 11 - Classroom 
Orientation, Personal Counseling, talks by people 
in various fields." 
"Each professor should during class time explain 
his field as he knows it. More exposure to alumni 
to discuss careers." 
"I think perhaps more should have been done 
concerning evaluation of intelligence and aptitude 
tests. This would help eliminate areas student 
is unqualified for." 
"Yes. Names of men in a particular field who would 
be willing to talk to a student. Planned classroom 
discussions by professors about their fields." 
11Bring more professional men in the school to give 
me a chance to talk to them." 
"A better guidance program should be provided. 
Three advisors can't pessibly provide assistance for 
J200 students. A need for individual counseling is 
veey important." 
"The college provides only general information but 
specific aspects of a field must be seen in order 
to tully understand." 
"Yes, planned guidance meetings give student 
individual tests. No "mass deal n. II 
111 believe that the professors should maintain a 
closer contact with the student to enable the 
student to get qualified advice." 
"Closer guidance program for the students 
beginning in the first year. n 
"M.Y counseling in CBA. could have been a lot more 
thorough and competent but with onlY two male 
counaelors to handle over 700 male students in 
CBA one can hardlY blame the counselors." 
"Yes, more interested and better informed guidance 
counselors who are more willing and more able to 
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Respondent 1f 
54. 
56. 
59· 
6o. 
64. 
66. 
C011111ent 
help the student." 
"Yes. The college could have arranged a meeting 
between a commercial loan officer and me. Perhaps, 
BU could start such a program." 
"Lectures provided by the college by persons within 
career fields on the matter of careers and 
opportunities." 
"More qualified aDd conscientious guidance 
counselors." 
"I believe that a college should provide a directive 
force in determiaing and developing abilities which 
will open the door& to a re'W&rding and satisfactory 
career." 
"The :t'acilitiea were at hand but not well known by 
students." 
. "Bo. The area should be ~hosen before enter.ing. 
High school guidance. Specific orientation. in 
different occupatiODB within the area would help." 
"Yes, I felt marketing maJors should be able to 
participate in a cooperative prograa where the 
student would be able to work in a store or be 
required to work in a store for part credit." 
"Courses in areas such as banking, insurance, law, 
and management should be as practical as possible 
and less theoretical. English and creative writing 
should be stressed above all others. Greater stress 
on dealing with people." -
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.Appendix III 
CAREER SEIF-BELP DVEIITORY 
Prepared b;y Ross Rahrgang 
Guidance counselor, C.B.A. 
Boston University 
This inventor;y is designed tor ;your personal use to assist you in 
coming to a realistic career choice. Answer the questions candidly, seek 
information atld assistance from those sourees mentioned, atld b;y all means 
discuss w1 th your counselor in the Guidance Ott ice all pertinent matters on 
which you may want clarification. 
PART I "EXPLORATION" - SElF ANALYSIS PART I 
·----------------------------
The first stage in making a realistic career choice is one ot 
"EXPLORATION." Appraising yourself, your experiences, atld various informed 
sources of occupational intormation can helP you reach the desired realistic 
choice. A self-evaluation ot ;your personal characteristics, aptitudes, interests, 
and achievements can provide many sought after answers. A discussion wi.th a 
counselor concerning your guidance test scores and other test results may help 
clarity sane points in question. It needed, turther testing can be ar.ranged at 
no expense to you. In. conjunction with this self-evaluation is the need to 
evaluate your experiences that may have a bearing on any ultimate choice you 
may make. Personal experiences, either by chance or choice, or more likely 
a combination ot both, can help shed light on possible tuture decisions to be 
made by you. 
The following list of questions deal with both self-evaluation and 
evaluation of your experiences. Use them as a means to structure. your career 
thoughts. 
1. At this time do I have any specific career-occupational choice 
in mind that I consider to be fairly definite? YES NO __ • 
2. It 'YES' to above, how did MY choice occur? 
Do I know much about the area I have a definite inclination 
toward? YES NO • Is there more I may want to find 
out about this area -;-or are there any comparisons I could 
make between this area and other different or related areas? 
3· It I have 'NO' career choice or only indefinite ideas at this 
time concerning a career, are there some possible vocational 
areas I would like to investigate and consider more thoroughly? 
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4. Before delving into those areas mentioned in number three (3}, 
an evaluation ot myself can help relate my qualifications to 
the area(s} in question. A look at the following can assist 
in the evaluation. 
A.ptitudes. In what areas are they strongest, weakest? (Remember 
in your evaluation that an aptitude is a potential capacity to do 
sanething. It is important to note that a person may have an 
aptitude for a certain thing, and yet never have done the thing.} 
Interests. In what areas are they strongest, weakest? (Interests 
should be considered relative to aptitudes, since a person may have 
a strong interest in a certain area, yet have no aptitude for success 
in the area.} 
Personal Characteristics. (This includes a person's personality 
his temperament, his self-assurance, his inter~personal relations, 
his motivation, and many others.} 
5. What have I experienced so far that may help me in making a good 
~er decisioni 
a. Academically? Where have my achievements in both high school 
and college courses been the strongest, the weakest? 
(1} Do those courses I have listed have anything in common, either 
in content or in a general way, ie., aptitudes required. 
(Examples of the latter would be a verbal aptitude necessary 
tor success in writing, reading, sell-expression; or a math 
aptitude needed tor numerical relationships or quantitatiVe 
comparisons.} 
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PART II 
(2) Do I feel more at ease or confident in one particular phase 
of ~ courses than in other phases? 
. b. Have any outside Jns, other general experiences, or any form 
of personal accomp shment given me means· Whereby I might be 
able to arrive at a realistic career decision? 
c. Do ~ aptitudes, interests, or personal cb&racteristics play 
a significant part in whatever I attempt or accomplish? Do 
I feel more motivated in some things than in others? 
"EXPLORATIOB" - CAREER AliALYSIS PART II 
---------------------------~---
Bow that you have been given sane approaches toward evaluating 
yourself and your experiences, it is important to take a third step. In order 
to make a career choice, knowledge about the many various career areas is 
important. Whether you are "fairly certain about an area" or "in doubt ·about 
numerous areas," specific information as to Job description, educational 
requirements, or available opportunities in a vocational area can be of 
assistance in making a decision. Sources of information for a career study 
include career-vocational monographs, pamphlets, and abstracts in the library, 
and seminars or career clinics. In using informed sources such as these, the 
following inquiries are of vi tal interest. · If you investigate more than one 
career, do each investigation separately, and then evaluate the various findings. 
CAREER .AREA TO BE IBVESTIGATED: -------------------
1. What is the job description of duties performed by an individual 
in this career? (The Dictiona&g of occiJ!tional Titles is a 
good starting point for obtain a bri~description of the 
nature of the work performed.) 
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2. Is there opportunity for specialization within this career? Is 
the field a broadly based one 1 or rather limited 1D scope as far 
as opportunities? (Examples of specialization: in accounting 
possible specialization includes cost accounting, auditing, and 
taxation; 1D marketing possible concentration could be 1D market 
research, industrial sales, advertising, etc.} List some of the 
more important variations in opportunities available. 
3· What kind of educational background or experience is deemed important 
in pursuing this career? 
4. What sort of personal qualifications are needed to be successful in 
the field, ie., aptitudes, interests, personal characteristics? 
(Finding out this can give you sanething to compare with the self-
evaluation made in part four (4) of your personal appraisal.) 
5. What are the opportunities for entrance into this career? Once 
launched upon a career position, what are the prospects for 
advancement into higher level positions? 
6. What are the typical duties and responsibilities of a person 
in this career? How do they change or increase according to the 
level the individual attains? 
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7. Is there aey outstanding requirement of the vocation that may 
be a crucial deciding factor as to who is eligible to enter the 
field? (For example, a career in public accounting requires a 
certain facility and exactness in working with numbers, plus a 
fundamental educatioD&l background in basic accounting courses.) 
Does &Icy' aptitude, knowledge, or skill seem to be crucial as a 
prerequisite for undertaking the career? 
8. Is there any indication of what type person is best suited for 
a position in this career? Does the description of the vocation 
seem to refer at all to any stereotype? 
9· What type of organization will hire the person commencing a 
position in this career? 
10. What compensation can be expected frqa. employment in this career? 
11. Are there other benefits accruing to the individual besides strict~ 
the monetary ones that are of -.jor importance? (Examples: fringe 
benefits of &IIY type, working conditions, status position, personal 
satisfaction, etc.) 
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l2. List same of the possible advantages and disadvantages of this 
career area. 
13. Is there a period of apprenticeship or enrollment in any sort 
of on-the-Job-training or company schooling that is required? 
14. Are there any entrance exam:fnations required, or is certification 
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as to proficiency in the area an important step required for future 
success and advancement in the career? (Examples would be the various 
Federal Civil Service Exam:fnations given to provide a pool of 
available talent for the government, and the CPA exam:fnations in 
the public accounting field.) 
15. Wbat are scae possible related career-occupational areas that could 
be ,considered along with the area Just investigated? 
Once you have completed Stage I ("EXPLORATION"), which all of the above 
inventory is aimed at assisting you in acco-.plishing1 you should be ready for 
Stage II ( "CR1BTALLIZATIOI'") • This is the stage in which yeu analyze your ex-
periences and findings 1 and seek counseling as to these findings. If you in-
vestigated many various career areas, this is the point at which you should be 
able to begin to narrow down your choices so as to arrive at some specific career 
choice. If you find yourself not yet ready to crystallize your choice, you may 
want to go back and do sane more evaluatioa and investigation. If you find, 
however, that now you do have a definite career in mind, your next step is that 
of "SPECIFICATION." This is Stage III, in which your choice becomes specific 
and you can seek placement assistance in finding a position in your chosen field. 
AppendiX IV 
A LIST OF CAREER LITERATURE FOR INCWSION IN 
A CAREER LIBRARY 
As a student explores career possibilities, there are many 
sources of printed information that can be of assistance in career 
investigation. Both publishing ccmpanies in the vocational guidance 
field and numerous professional associations provide career literature 
for student use. A representative list of these companies and assoc-
iations is included herein, with a cross-section of titles that would 
be of interest to most business college and secretarial students. The 
list of titles is arranged according to "The Seven Business Fields of 
Special Study" delineated in the College of Business Administration 
Catalog plus a law, insurance, secretarial, and general career area 
list. The list is complete only as it relates to the guidance needs 
of a majority of the College of Business Administration students, and 
does not include many additional career publications that are avail-
able in a host of other vocational areas. If an individual wants a 
complete list of vhat each of the named publishers offers, referral 
to their respective catalogs is necessary. 
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PUBLISHING COMPABIES 
1. Vocational Guidance Manuals Inc. 
212-22 48th Avenue 
Bayside 64, New York 
3. Bellman FUblishing Company 
Cambridge 38, Massachusetts 
5. Research P\lblishing Company, Inc. 
P.o. Box 245 
Boston 1, Massachusetts 
2. Careers (Research Monographs) 
Institute for Research 
537 South Dearborn Street 
Chicago 5, Illinois 
4. Occupational Abstracts 
Personnel Services Inc. 
P.o. Box 306 
Jaffrey, New Hampshire 
PROFESSIOBAL & GOVERNMENT ORGAlfiZATIONS 
6. Investment Bankers Association of 
.America 
425 Thirteenth Street, N. W. 
Washington 4, D.C. 
8. u.s. Civil Service Commission 
Washington 25, D.C. 
10. Institute of Life Insurance 
488 Madison Avenue 
New York 22, New York 
12. Society of Actuaries 
208 South La Salle Street 
Chicago 4, Illinois 
1· The American Institute of 
Certified PUblic Accountants 
270 Madison Avenue 
New York 16, New York 
9· American Association of 
Advertising. Agencies 
420 Lexington Avenue 
New York, New York 
11 • .American Bankers Association 
12 East 36th Street 
New York 16, New York 
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ACCOUlf.riRG 
Accounting by Raymond G. Ankersl 
Accountancy As A career2 
Cost Accounting As A Career2 
Career As A Public Accountant (C.P.A.) 2 
Accountancy --A Vocation and Profession by Dr. A.J. Penz3 
Certified Public Acco~tant4 
The Profession of Accounting by Maurice H. Stans 7 
Information for C.P.A. Candidates7 
Accounting (may be the right field for you) 7 
BUSllfESS ECO!lOMICS 
Career As An Economist2 
Statistical Work - Careers2 
Business Administration As A Career2 
Economist4 
Junior Executive4 
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FilWfCIAL MA1fAGEMEBT 
Careers in the Stock and Bond Business2 
Careers in Ban~ 
careers in Trust Departments of Banks2 
Banking by Professor Albert Griffin3 
The Stock Brokerage Business by Elizabeth M. Fowler3 
Facts You Should Know Ab~t Investment Banktng6 
Toward Careers in Finance 
To the Young Man Who Is Interested in EVER1TlJING6 
Row To Achieve Success in Investment BankingO 
The Role of the Investment Banker in .Arranging~ivate Financing6 
Equity capital for Small Business Corporations 
6 Initiall?Ublic Financing for the Small Business 
IBA.: Nature--Purpose--organizati-on--Major Acti vi ties6 
Your career in BanktagU 11 Employing College StUdent -- A Guide "for Bank Management 
Opportunity Lives in Banktngll 
Banks Are Interested in College Graduatesll 
RUMAH REIATIOIS 
Office Management by Place and Ricksl 
Public Relations by Shepard Renkinl 
Personnel Work in CODDD.erce and Industry As A Career2 
Office Management As A Career2 
Careers in Public Relations Work2 
Personnel Administration by Clark C. Sorenson3 
Public Relations by Edward L. Bernays3 
Employment Interv~ewer4 
Training Director 
Careers In Labor Relations in Industry -- Unions -- Govermnent2 
Careers In PUblicity2 
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IITERHATIOHAL BUSIIESS 
Careers In Foreign Commerce2 
Career As An Importer2 
MARKETING 
Advertising by Ruth H. Larisonl 
Market Research by J .H. Plattenl 
Selling by K.P. Haasl 
Advertising As A career2 
Salesmanship As A Career2 
Merchandising As A Career2 
Career As A Retail Merchandise Buyer2 
Careers in Purchasing-- Industry, Commerce,·Government2 
Careers in Wholesale Merchandising and Distribution2 
Advertising Copywriting a~ A Career2 
Careers in Retail Selling' 
Executive Careers for Women In Department Stores2 
Advertising by Herbert H. Smith3 
Retailing As A Cai."eer by J. Gordon Dakins3 
Salesmanship by Walter Horvath3 
Purchasing Agent4 
Department Store Buyer4 
Advertising Copywriter4 
Should You Go Into Advertising? by Paul B. West9 
What Advertising Agencies Are --What they Do and How they Do It 
by Frederic R. Gamble9 
Advertising -- the Advertising Business and its Career Opportunities9 
Educational Preparation for Advertising As a career9 
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PRODUCTION MAHAGEMD'f 
Manufacturing As A Careex2 
Career As A Production Manager in Manufactur~ 
LAW 
Law by Shelden Elliott1 
Law As A Career2 
Career As A Tax Lawyer2 
Career As A Jatent Attorne,r2 
Patent Law As A Profession by Karl Fenn1ng3 
Law4 
SECRETARIAL 
· Medical Technologist by A. S. F.a.gelson l 
Private and Social Secretar;yship as a Career2 
Career As A Court Reportez2 
Career As A Medical Secretary2 
Secretarial Science by Mildred J. Langston3 
The Medical Technologist by Lura Street Jackson3 
Legal Sec~etary4 
Secretary 
Medical Technologist4 
Medical Record Librarian4 
Careers for women in Offi~e2work2 Career As A Legal Secretary-
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Careers In Life Insurance2 
Careers In Fire And Casualty, Accident And Health Insurance2 
Real Estate And Insurance Business As A Career2 
casualty Insurance By John o. Nilan3 
Life Insurance By Mildred F. Stone3 
Actuary4 
Insurance Agent4 
Actuary By C. Wallace Jordan5 
Life Underwriter By Robert w. Osler5 
Decade of Decision by Jerome B. Cohen10 
Invitation To Youth (Careers In Life Insurance) 10 
What Does The Life Insurance ~iness Have To Offer To The Young 
Graduate In Search Of A Career 
Career For You In A Life Insurance CompaeylO 
Actuary12 
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GENERAL CAREER AREAS 
Industcy 1 Business 1 Education1 Government (Listed By Publisher) 
Airline Careers by Harold E. Mehrensl 
Business Papers by Joseph L. MFrisonl 
Civil Service by Morton Yarmon 
City PlaDning by Marjorie s. Ber~er1 
Hotel Industry by Shepard Henkin 
Petroleum Industry by Gene Patrickl 
Steel Industry by Shepard Henkinl 
Teaching by Benjamin Finel 
Careers In The Publishing Field2 
Careers In The U.s. Foreign Service2 · 
Careers In Hospital Management And Administration2 
Hotel Management and Motel Operation As A Career2 
Teaching As A Career2 
Government Work As A Career2 
Real Estate and Building Management As A Career2 
Career As A Credit Manager2 
College Teaching As A Career2 
High-school Teaching ·As A Career2 
Administrative Positions In City Government •- Careers2 
Careers In College And University Administration2 
Career As A Primary Teacher2 
Elementary School Teaching As A Career2 
Careers For Women In Executive And Managerial Positions In Business 
Organizations2 
Hotel Business By Richard T. Hlintington3 
The Iron And Steel Industry By Tom Curpbell3 
Pharmaceutical Industry By Dr. J. O'Neill Closs3 
Real Estate By Horace H. Hume3 
Teaching By Dr. William H. Burton3 
Real Estate Broker4 
Secondary S:J:ool Teacher4 
City Planner 
College Teach~r4 
Hotel Manager 
Dental BYgie~st4 
Fashion Model 
Elementary Schiol Teacher4 
Bacteriologist 
Fashion Designer~ 
Dental Assistant 
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GDERAL CAREER AREAS 
(continued) 
Federal Careers ID The 6o•s Fo§ College Students8 
The Way To A Job In Government 
SUBD.er Employment ID Federal Age~ies8 
Futures In The Federag Government 
Federal Jobs OVerseas 
WorkiDg For The UtJ.ited States8 
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BIBLIOGRAPHY OF ADD~IOI'AL LITERATURE 
There are a DUmber of annotated bibliographies and other 
descriptive publications available that·can provide the guidance 
counselor with current and ca~~;prehensive lists of career literature. 
These publications are of value to the counselor in keeping both 
himself and the students he counsels abreast of the latest in the 
vocational guidance field. Familiarization with the following list 
would be an asset to a~ career guidance counselor. 
1. Bibliography of Current OccupatiODal Literature (1959 Revision). 
American Personnel and Guidance Association1 1605 New Hampshire 
Avenue1 N.W. 1 washiDgton 91 D.c. 
2. counselor's Information Service (quarterly annotated bibliogra-
phY). B'nai B'rith Vocational Service Bureau1 1761 R. Street1 
N.W. 1 washington 91 D.C. 
3· Forrester1 Gertrude: Occ tional.Literature: A1l Annotated Bibli-
ography• H.W. Wilson CODW8DY1 9 0 University Avenue1 New York 
521 New York, 1958. . 
4. Guide to Career Information: A BibliograPhy of Recent Occupational 
Literature. Career Information Service, New York Life Insurance 
Ccmpa~. Harper and Brothers1 Publishers1 49 East 33rd Street, 
New York 161 New York1 1957• 
5. Occupational Index (quarterly annotated bibliography plus cumu-
lative index). Personnel Services1 Incorporated1 P.O. Box 3061 
Jaffrey 1 New Hampshire. 
D.c. 
7. Occupational OUtlook Handbook, United States Department of Labor in 
cooperation with the Veterans Administration. superintendent of 
Documents1 United States Government Printing Office1 Washington 251 
D.c. 
8. The Vocational Guidance r (National VOQational Guidance 
Association • American ~ersonnel and GuidaDce Association1 16o5 
New Hampshire Avenue1 lf.W. 1 Washington 91 D.c. 
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ADDENDUM 
-79--
A FOLLOW-UP STUDY ON STUDENT CAREER PIAtmiNG -A SURVEY CFTBE 1962 SENIORS 
A second study, comparable to the one carried out with the 
1961 business administration graduate-., was initiated as a means of 
providing a comparison with the results obtained from the first survey 
and thus permitting further analysis in the area of career planning 
' 
and career choice. A questionnaire similar to the one used in 1961 
(see below) was sent to all the June, 19621 graduating seniors in 
the day program at the College of Business Administration, a total 
of 117 individuals whose names appeared on the 1962 graduation list. 
Of this number, 105 (5~) responded by retUrning a completed questionnaire. 
This total includes 24 returns that arrived after a follow-up letter 
had been sent out. 
The questionnaire mailed to the seniors was a modified 
version of the one sent to the June graduates of the Class of 1961. 
Questions thirteen through sixteen that appeared on the original 
-questionnaire were deleted from the latter version. The rationale 
behind the deletion of these questions was to place the maJor emphasis 
on career planning and career choice rather than on placement activities 
or other areas. More multiple choices, as determined by the composite 
of responses to the earlier questionnaire, were added to questions 
seven and twelve in an attempt to make these two questions more 
comprehensive. 
The questionnaire and the tabulated responses are found on 
pages 84 through 97. Of the 105 seniors who answered, 81 (77~) stated 
they had decided on a career. This was comparable to the first studY. 
ill which 51 out of 67 ( 76J~ said they bad decided on a career. The 
relation between this decision and the stated period when the student's 
decision was arrived at is tabulated in question six. College years 
account tor the greatest number of these career decisions, with the 
middle two years (sophomore-junior) accounting tor more of the 
decisions as compared to the combined total ot the other two years. 
The factors (question 7) most often mentioned as leading to 
the indiVidual's career decision are,· in their order ot rank: 
l. "Appraisal of abilities and/or interests in relation to 
your career." 
2. "CUrriculum followed while at college (or courses taken.)" 
3. "Discussion with individuals engaged in (the) , career. u 
4. "Experience. in (the} area." 
That the students who responded attach importance to these areas is 
emphasized by the responses to ~estion ten, part one, which inquired 
as to "What (the respondent) would advise a student to do in order to 
decide on and prepare tor a career?" A tabulation of these responses 
shows emphasis in the following areas: 
l. Self-analysis (34 references to the taking into consideration 
of one's aptitudes and interests.) 
2. Use ot informed sources (22 references to the need to 
discuss career and occupational possibilities with 
individuals engaged in the respective areas.) 
3· Practical experience (l5 references to part-time and 
summer employment in the chosen area or some related 
area.) 
4. Use of career literature (7 references to reading about 
careers and opportunities.) 
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Both by the responses depicted in question ten and in the seventh 
question, it is evident that the students have sought and suggest 
others seek the type of assistance that can be provided and co-
ordinated by the guidance office. The thought then arrises as to 
whether these stud~nts who express preferences for various types of 
informative and self-evaluative assistance expect or want any of this 
to eminate from "their college? 11 
The answer, concerning where this assistance could eminate 
or be co-ordinated from,is indicated in the responses to question 
eleven and twelve. In eleven the respondent was asked if there is 
"any assistance that you feel could have been provided by your college 
in helping you in choosing a career area?" Out of the 96 students who 
answered this question, 76 (79%) replied with an affirmative answer. 
This compares to 45 out of 62 (73%) who replied positively in the 
study of the Class of 1961. A representative list of the tn>e of 
assistance these individuals desire is cataloged at the end of this 
addendum. A breakdown of these responses (question eleven) shows the 
following areas to be prevalent ones: 
1. Desire for career conferences and/or the opportunity to 
meet with individuals in various career areas (27 references 
to this form of assistance.) 
2. Assistance from faculty in the role of advisor or program 
planner {eight references specifically referring to 
this faculty role ) 
3· Desire for career literature (three specific references 
to this type of material. ) 
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Along this same line, question twelve was more directive in attempting 
to get the student to check those areas in which he believed the college 
could have provided assistance. From the five choices presented 
{including an "other" category), 46 students desired "personal counseling 
and guidance as to opportunities," 41 desired "a group orientation into 
career opportunities and background information concerning these areas 
.. , " 26 desired "a file of career literature ... , " and 13 responded 
that they considered it "a personal matter to be worked out, for the 
most part, by the individual concerned." 
If guidance and counseling is thus desired by the student 
(as it seems to be) and if the counseling personnel can both directly 
provide the guidance and also actively co-ordinate other sources 
capable of providing the necessary assistance, it becomes important 
to have a guide to when the most beneficial time will be to direct and 
co-ordinate this desired assistance. ~estion ten, part two, was 
devised as a means of obtaining some estimate as to the crucial time 
when this career assistance can be provided. The student was asked when 
II in relation to his education, do you believe a student should begin 
to plan for a definite career?" This question was asked in both surveys, 
and in both the precentage of students mentioning the sophomore-junior 
year period in college was identical {55 percent.)* Thus the results 
* In the 1962 SUrvey, of the 86 respondents who made specific reference 
to an educational period in a student's life, 47 mentioned the 
sophomore-junior year (55%) as compared to 34 out of 62 (55%) in the 
1961 SUrvey. 
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in both studies point to the crucial nature the students place on this 
middle period in college in terms of their career planning. 
Because the responses to both surveys seem to emphasize 
and direct attention to comparable areas and because of the close 
agreement between responses to respective questions on the two 
questionnaires, an insight is provided into the career guidance needs 
and their manifestation at the College of Business Administration. 
As a program is developed and implemented for the -purpose of providing 
the necessary career guidance, further studies and inquiries can and 
should be made into the sufficiency and adequacy of the program and 
the assistance provided therein. 
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* High School- 27 
First year College - 6 
Second year College - 24 
Third year College - 12 
Fourth year College - 1 
Between First & Second Year-3 
Between Second & Third Year-ll 
Between Third & Fourth Year-2 
Of this total of 86 respondents, 47 mention sophomore-junior year period. 
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Selected CoDUDents To Questions Number Eight, Ten and Eleven 
On The Questionnaire 
8. "Have you spoken with anyone especially qualified to render assistance 
to you in finding out about opportunities in various career areas?" 
Respondent # 
2 
5 
6 
9 
16 
17 
18 
21 
22 
23 
24 
28 
29 
32 
___ ; ... 
Comment 
"Major Louis C. Fry; Assistant Professor of Military 
Science ... " 
"Brother qualified in accounting and different people 
at bank I work in about banking. " 
"Mr. Fredrickson- Student Placement. " 
"Professor John Alevizos. He told me of potential 
opportunities and suggested I look into them." 
"Spoke with Professor Danforth and various alWDlli 
about opportunities in various industries. 11 
"Placement Office- Interviews with various companies.n 
11Professors- explained career opportunities and what 
to do to apply for position." 
"Professor Van Slyke CLA- Professor Fawcett CBA." 
11Mr. Fredrickson of B .U. Placement. Advice on what 
was available and how to apply. " 
"Sales manager in the field and professors." 
"Many people in private and public accounting today 
assisted in explaining the whole job requirements." 
nRepresentatives in m;y field who spoke to us at 
Student-Businessmen's Information Day conducted each 
year." 
"1959- I took a series of tests at the B.U. 
Counseling Service . Because of the results of these 
tests I transferred to C.B.A." 
"Professor Fawcett in the Accounting Department 
through his classes and private discussions." 
Respondent fi 
37 
39 
40 
51 
52 
57 
63 
64 
Comment 
"Mr. Fredrickson - arranged interviews with various 
companies in TJ'J3' areas of interest. 11 
"Mr Fredrickson- Placement." 
"Mr. Fredrickson - Placement Officer." 
"Mr. Fredrickson - Boston University Placement 
Service. Has assisted me in his capacity as Senior 
Advisor." 
11Mr. Fredrickson - B .u. Placement. He answered 
general questions and gave me information where to 
go and whom to see." 
"Personnel managers of advertising agencies 
answered questions and appraised ability. •• 
11 Placement Service and personnel directors." 
11Ed Seaquist, personnel director, Boston Herald 
gave me an insight into the field." 
11A neighbor of mine who is a lawyer." 
"Senior Placement Advisor - gave me interviews with 
all types of firms to get a better picture of 
opportunities available . 11 
"Manager - Philadelphia office - Merrill 1\Ynch-
informa.tion and advice on all parts of the 
investment field." 
"Mr. Fredrickson of the Placement Service in 
advising me about the personnel field in general, 
and\ informing me of more avenues of job 
opportunity." . 
"Placement Service - interviews . 11 
"People actively engaged in retaU and wholesale 
field-Relatives-Business Associates-Friends of 
the family. " 
nThere have been many people (including 3 B.U. 
professors). The assistance received has been 
of a general nature . 11 
"Father-Insurance • Uncle-Stock and Bonds • " 
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Respondent if 
66 
69 
70 
72 
73 
76 
77 
8o 
82 
83 
84 
86 
88 
102 
Comment 
"Mr . Fredrickson of' the Placement Of'f'ice . 11 
"Professor James Fawcett-pointed' out dif'f'erences 
in public and private accounting." 
11B.U. Placement Of'f'ice. 11 
"Miss Kelly in the Placement Of'f'ti.ce suggested 
several types of' business I mig!ht apply to • 11 
"Dr. Gawn at Guidance Center-told me JUiY aptitude 
and the opportunities available." 
"Mr. Peter Fredrickson-Mens Placement." 
i 
"There were many people I have spoken with who have 
shown me dif'f'erent f'ields and all of' these helped 
me." 
"I have spoken to Guidance Counselors and people 
employed in accounting. I lear~ed of' character-
istics required and qualities necessary." 
"Various programs with speakers p_n the f'ield • " 
"Professor David Ashton-discussion on career 
opportunities in f'ield of' f'orei~n trade and 
related areas." 
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"l)Miss Kelly in B.U. Placement and 2) ..• , a f'ormer 
employer.n 
" .. Professor Trowbridge was of' i:;ignif'icant help." 
I 
nMr. Fredrickson-Interviews and general. job inf'o. 11 
11Businessmen!" 
"Career Day speakers • " 
"Of'f'icers in the Air Force." 
10. "What would you advise a student to do in order to decide on and 
prepare for a career?" 
1 "Determine abilities with aptituP,e tests and 
decide if' vocation will give ultimate satisfaction." 
• 
Respondent # 
2 
3 
4 
1 
8 
10 
11 
12 
13 
16 
18 
2l 
22 
23 
24 
26 
Comment 
"Consider your interest and aptitude-don't be 
blinded by financial rewards." 
"Try to get actual work experie~ce, either during 
summers or part time during tM year." 
"Guidance test to see where his abilities and 
aptitudes lie." 
uinvestigate the career with counselors and men in 
that particular area." 
"Evaluate his own interests and 
1
try to find out more 
about the field you believe h~ wants." 
"Appraise his likes and abiliti~s ." 
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" ••• Talk to people especially i~ the field he wants." 
"Get help from the placement bw:teau ••• ; speak to 
parents, relatives, others; be practical-don't 
exaggerate your po"W.ntials, ab:Ui ties, or future • " 
"Refer to his Guidance Counselor as often as possible 
to discuss his opportunities." 
"Talk with relatives, friends, and guidance counselors 
early in High School and follow: it up during College." 
"Go out into the field and caref1ully examine exactly 
what careers involve. Then take as many courses as 
possible to determine abilities,." 
"Read about possible choices and:, seek advice • " 
"Analyze himself carefully with regards to 
qualifications and limitations." Then take 
appropriat~ courses." 1, 
"Try to do the type of work you are interested in 
during the summer or part time in winters • " 
"He should take a part time job fhile he is in _ 
school after the second year or! a summer job in 
the specific field he has interest in." 
"B.U. Guidance Service." 
Respondent,# 
28 
29 
30 
31 
32 
34 
35 
36 
39 
4o 
46 
47 
50 
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Comment 
"Talk to as many people as poss~ble in various 
fields to get a fair idea of t~ individual interest. 
During last two years I would ~ecommend the student 
fulfill his major requirements and if possible try 
to apply it with a part time j~b ••• subsequent class 
room discussion as to specific problems encountered." 
"One thing would be to examine Wihat he has liked to 
do in the past. Usually a career interest lies 
here , Then study the opportunities in the areas of 
his interest in terms of his a~titudes. From these 
conclusions investigate what mqst be done in order 
to enter the desired field." · 
"Talk with people in that area, :read about it, take 
ability test." 
"Evaluate interest/experience anp. exposure to 
various career areas ••• " 
"Get part time jobs in different. areas ••• " 
I 
"During summers get a job in maey- vocations ••• " 
"Have a good knowledge of many b}lsiness fields, and 
if possible, secure some practi~al knowledge in 
various areas as related to business fields." 
"Truly reflect on your capabUit~es ••• 11 
"Analyze his interest and capabi.l-i ties ••• " 
"Discuss career opportunities with CBA professors, 
register With B.U .- placement early." 
"Keep an open mind and look into!several areas 
which seem to be open to you. Don't close the 
door on a career too early. Pl .. n your program 
of studies to cover a large are$." 
! 
" ••• Summer training program." 
"Be realistic in appraising abilities and goals." 
"To study and review all possible careers before he 
' : 
attends college • " 
"To read carefully about what fiE:llds he may be 
interested in and speak to peopJ.le in those fields." 
Respondent # 
56 
60 
64 
68 
70 
72 
74 
75 
77 
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Comment 
"Weigh results of Vocational Pla¢ement tests, 
course interests, information gathered in various 
careers (company and career lit,rature, group 
discussions with representative$ of various careers), 
and employment counseling." 
"Follow the proper college program and get as much 
practical experience in the are$ as possible in 
your spare time." 
"Find out what type of things on~ would do in that 
career, is the person interested in that career, 
speak to people already in that 
1 
career ••• " 
"Consider interest and abilities .then choose a 
career." 
"Analyze and determine his own abilities and 
interests. Then follow this up Jith the proper 
education program." 
· "Seek information on various fields that interest 
him." 
"List all possible career areas ~nd find out all 
you can in these areas . Elimina,te those you do 
not want and follow up on the others • " 
"Know what is available; can you f'ind an interest in 
what is available; do you quali:f)"; investigate?" 
"Take the Guidance Service exam-consult people in 
field they recommend." 
"Take aptitude test to see what he is best suited 
for." 
"To spend time "on the job" and observe the 
"requirements" and also try to se' if he feels he 
will blend with members of the profession." 
"Go to the people in that field and ask them about 
the field-experienced people." 
"Try to pick his vocation accordiltlg to his chief 
interest, hobbies, abilities that he enjoys." 
"Talk to people who are in a spec:U'ic field and 
read about this specific field."· 
Respondent # 
79 
8o 
81 
82 
84 
85 
86 
88 
9~ 
93 
95 
Comment 
"Do some work outside college." 
II(~) 
(2) 
(3) 
Self-examination (what can he do,) 
Read material about many possib~e careers 
Consult speci~ists . " 
"Caref'ul analysis about ones abilities. 11 
"Go to programs offered on the subject and speak 
to people already in the fie~d." 
11Know own interests-talk with t®se in fie~ds of 
own persoJJBJ. interest." 
"Determine, by testing if necessary, his abi~ities 
and interests-talk to peop~e e~aged in work 
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rehted to these abilities and 'interests and arrange 
courses to fulf~ specifications for work in the 
area of his interest." 
"Student should take courses in as many areas as 
possib~e in order to find something sui tab~e. " 
"~. Take the broadest possible :program of courses. 
2. Ask seniors about their job interviews and 
work experience." 
"Take aptitude tests and find out what field he 
would do well in and ~ike." 
"A Coop plan such as Northeastern has would give 
considerab~e insight to students . 11 
"Honest se~f-ev~uation of his own interest and 
abilities and guidance from his i school counse~or." 
"Talk with professor in fie~d in.which most 
interested ( q~ified professor) . " 
"Seek guidance and/or counseling in the fields he 
has interest in. Especially, if possible to work 
with people involved in that line of work." 
"Know what you want and know what a career requires 
and consists of." 
"Taking diversified course in college until he 
finds a fie~d which he enjoys . " 
Respondent I 
97 
lOO 
lOl 
102 
l04 
l05 
Comment 
"Aptitude and interest tests, talks with someone 
engaged in the profession, dealing with the 
subject matter involved in the Career through 
·his college subjects." 
"Appraise own abilities, ask advice and do some 
research." 
"Take courses in the subject area which is of 
interest to him and talk to people in the field." 
"Talk to as many individuals in the field as 
possible to get a look at all the aspects." 
nspeak to people in the field that he might be 
interested in. •• 
"Obtaining a swmner job in field of interest-
talk to people in this field." 
"Don't wait until you are in college to decide 
what you are going to be-prepare yourself while 
in high school! " 
ll. nis there any assistance that you feel could have been provided by 
your college in helping you in choosing a career area? (be specific) 
l 
5 
7 
9 
ll 
13 
14 
"More individual guidance from professors.n 
nYes, a career planning program in each year of 
college." 
"Interviews and speeches on different careers." 
"I feel that each department of the University 
should conduct its own type of Career Day so as 
to let the student know what it has to offer." 
"More advice and counseling from advisors . Also 
each student sho'Uil.d have an advisor {professor) 
in the specific major the student is in." 
"More job clinics, and career da~s, to give the 
students more opportunities to speak with men 
in their desired field." 
"Make known all areas, possibly expanded career 
day programs (as junior career day last year)." 
-93-
Respondent# 
16 
17 
19 
22 
23 
27 
30 
31 
32 
-94-
Comment 
"More sessions w1 th guidance counselors early in 
College career and information. (through outside 
speakers etc . ) about qualifications, opportunities, 
etc., in given fields .u 
"Improved guidance in college-III@re graduates and 
people in business coiE in and talk to students." 
"Yes, I would certainly bave liked a personal 
consultation period (other than at placeJEnt) at 
which to have received more qualif~ed, realistic 
advice." 
"More meetings with placeiEnt wl:p.le an undergraduate 
and possibly beginning in SophOmore year have 
JEetings with men in different fields for direction." 
"Yes. The college could possibly make qualified 
people available for the student in different 
fields.u 
"In planning a persons major-make sure a student is 
familiar with what ever his goals are ... should 
tour a s1milar job-converse with many people in 
the field." 
"Having one professor from each major area whom 
students could go to for advice and guidance on 
an individualized basis. Assign so many students for 
each professor. The professor knowing the students 
background could determine what .area he is best 
suited for." 
"Yes-some personal guidance beyoq.d pointing out the 
courses required for a degree." 
"I think a better program of vocational aptitude 
testing is necessar,y, more frequent visits by 
people in different fields would also be help:f'ul. " 
"l-tV college did the job-College of General Education 
as I had no idea what sort of a career I should 
like strongly recommend 2 years of 11 feeler" 
education through CGE, CBS or other program with 
similar orientation." 
"A program of joint study and work in a field to 
give a rounded knowledge of it-something like 
Northeastern's." 
Respondent I 
35 
37 
39 
4o 
46 
51 
52 
Comment 
"I think that lectures or outside get-togethers in 
various business fields would be beneficial in 
giving a student practical application of class-
room information and ideas." 
"TOo much ill-formed responsibility is associated 
with the work of the guidance advisor. An advisor 
cannot tell you what career to enter, he can only 
advise you. The final verdict must be yours . " 
''Sufficient assistance is available-perhaps what is 
available should be better publicized." 
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"No-as explained, I feel tbat B.U. has done its share 
in assisting students choose careers considering 
the large student body involved • Ar:zy' responsible 
student should not have to rely upon any person 
or institution to undertake the,initial steps in 
choosing a career. It is up to the student to take 
the initiative first and obtain assistance when 
needed." 
"Yes, I believe that guidance officers should 
discuss every students plans and decisions with 
every student not with just tho$e students that 
need special help. This also includes professors 
in the major s.ubjects." 
"Yes, I feel learning more about ~ifferent career 
opportunities and what they involve would have 
· been helpful if discussed with college professors. 11 
"Yes, in group orientation; and in a file of career 
literature." 
"Further counseling and testing devices before 
senior year."(second semester Junior year) 
"The Junior Career Day programs should be presented 
in the sopb.Omre year. " 
"Yes-meeting men in various fields." 
"(l) better educational counseling of higher 
quality. 
( 2) more career programs in junior and senior 
year." 
Respondent II 
57 
59 
60 
61 
62 
67 
10 
Comment 
nM:>re opportunities to discuss career areas with 
career representatives. Simi.lar to "Career Day" 
held in junior year. " 
"Test, counseling and interviews on an individual 
basis early in the college care~r would have 
been helpful, however B.U. is f~us for its loss 
of the personal relationship." 
"M:>re information concerning the opportunities in 
different fields. Career Day seems to be definite 
step in the right direction." 
"I personally feel B.U .-CBA definitely needs 100re 
counselors especiall.y in the areas of program 
planning for future careers • " 
"Have career days for freshmen and sopbmoores." 
"I think tba.t career day and the facilities of the 
placement service are quite adequate. You· cannot 
hand someone a job on a silver pU.atter." 
"Yes, IOOre knowledge of careers and more interest 
shown." 
"Being able to work for short periods in areas of 
interest or those which correspond to academics." 
"Yes, personal guidance to explain the job to be 
done in different areas and all information 
related.n 
"The job cl;Lnics held during the junior year are 
very good however I feel they should also be 
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held during the sophoiOOre year in order for a 
student to have time to make a change in his program 
if desired." · 
"It was provided: Career Day for juniors; College 
placement; knowledge of "Ma.jorn (marketing as is 
given in a basic course)." 
"Yes, I think they should talk with each student and 
help him in choosing a probable C$.reer and then see 
how he progresses so as to advise . him if he is or 
isn't in his proper field." 
"We should have several career day$-one for each 
industry. Or one for each major industry or career." 
Respondent # 
86 
88 
93 
97 
100 
102. 
lo4 
Comment 
"M:>re assistance should be given by the professors 
in the different departments such as accounting, 
management etc .... " 
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"Professors with a specific background in a certain 
career area should make it a point to discuss the 
. various aspects of the field (i.e., discuss within 
context of his courses ) with his classes . " 
"Could have actively promted the Counseling Service 
and their aptitude exam program early in the student's 
program-not advertised enough." 
"Relate mre of the courses to the job. Eliminate 
some class work and get out in the field." 
"Career ~ programs, especially in the earlier 
years of school." 
"I think there should be mre speakers from business 
in this way the student body can get a good idea 
of what is ahead." 
"Greater emphasis on a career in second and third year-
perhaps offer summer placement in area of interest to 
a greater extent for purposes of experience and 
finding out what a job consists of." 
"Additional guidance through the guidance department. 
More "talks and discussion group" activities with 
people engaged in various professions . " 
"Better and closer tie between advisors and students ... " 
"I feel the college should bring to the campus B.U. 
alumni who are successful in various fields to speak 
mre often. Also, perhaps these men could offer jobs 
mre often to B .u. students . 
"I think the college has provided many numerous speakers 
to tell us about the fields,but I wish they wouldn't 
tell us all the rosy points, but rather give us the 
negative points and the challenge of a particular 
field." 
"Continual group counseling in the form of seminars 
(especially in the sophoDDre year) bringing in men 
from many fields (junior Career Day insufficient) • " 
